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EXECUTIVE SUMMARY

In 1998, Blue Ridge Community College (BRCC) offierts first Internet course
to 14 students. By Spring 2008, the course offerimad increased to 51 and enroliment
was 816. That increase in courses and studentseesmsaccompanied with a mixture of
success and frustration. While some studentsumaessfully completing their online
courses, many faculty have seen other studentggbrwith the technical competencies
and course demands of an online format. Studemégsiand focus groups have
corroborated the need for students to possesscbatputer literacy and accurate
information about the unique demands of an onlese.

In addition, faculty advisers who have never taugtline are unfamiliar with the
rigor of an online course. Even those who haveltaagline are often uninformed of the
specific requirements of a course outside theriplise. Therefore, academic advising
may be inaccurate or incomplete.

To this end, the BRCC QEP proposes to ensure thatudent will enroll in an
online course who does not possess the basic cemghkilis deemed necessary for
learning to occur in that course. Additionallyydnts and faculty will be provided
general information regarding the requirementsaaphbilities necessary for success in
an online format and will receive detailed inforioatregarding the technical and time
requirements of every online course being offered given semester.

To achieve these goals, several strategies wilideel. First, BRCC will require
incoming students to take a placement test in céen@und technical skills. Those
students who do not demonstrate competency wilefeired to complete a

developmental computer skills course for remedmtidpon completion, the students
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will be retested. Once a student has demonstragerktuisite skills, he/she will be
allowed to register for online courses. Seconcktaitbd information sheet will be
developed for every online course. This sheetpvdvide both students and faculty
advisers the necessary information to determindlvene student is a good candidate to
take a specific online course. Additionally, ACAS] the basic study skills course
required for all incoming students, will be redesd to include a section orienting
students to the personal characteristics as wéleatechnical competencies and
requirements needed for success in an online legformat.

The effectiveness of these strategies will be mealslny comparing pre-test and
post-test data as well as student learning outatatee Indirect measures of
effectiveness will include survey data, retentiamag and student grades. The College’s

plan will be evaluated every semester and willdesed if needed.

SELECTION OF QEP
History and Overview of Online Education at BRCC

BRCC first offered courses via distance learninthimlate 1980s. The
College’s distance learning activities betweenytbars 1987 to 1994 were telecourses.
BRCC offered its first Internet curriculum coursetie fall 1998 semester. Fourteen
students registered for this first course. Durimg fiollowing year, three courses were
offered. By the year 2000, twelve courses enrolB6@ students were operating. The
number of total enrollments has shown a continnectkase, except for the fall 2005
term. Just considering fall semesters, the numdoeras follows: 384 in 2003, 564 in

2004, 469 in 2005, 644 in 2006, and 740 in 2007.
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By Spring 2003, the number of course offerings &latbst doubled, and the
grades awarded in those courses constituted 7.4@%grades issued. Ensuing years
have continued to see an increase both in the nuoflaailable courses and the number
of enrolled students (only Fall 2003 and Fall 2886wed decreases). One year later in
Spring 2004, the number of courses had increaséd &md the overall percentage of
grades issued by the College for online courseslation to all grades issued was up to
11.88%. During the Fall 2005 — Spring 2006 acadgmar, the number of online courses
decreased. However in the Fall 2006 term, the numbeourses was back to 33 and by
Spring 2007, that number had increased to 44. @aelgter, the total was 51 (see Figure
1). The percentage of online grades awarded b thlege has also, except for that one
year from Fall 2005 — Spring 2006, shown a steadsease. By Spring 2007, out of all
the grades awarded for curriculum courses, 15.3¥esented online courses.

By Spring 2008, all of the two-year degree programfided some core courses
(such as ENG 111, ACA 115, MAT 140/A, social sceeand humanities electives) that
were available online (see Appendix A for explamiagi of all abbreviations). In addition,
74% of those two-year degree programs also offaréehst one of their major courses

online.
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Figure 1: History of Online Course Offerings at
BRCC
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This increasing emphasis in online education &idethroughout the College’s
planning. In 2001 the Planning Council’'s GoalsFPoograms and Technology included
the goal to “Extend the programs of the collegeulgh distance.” By Spring 2003, the
dean of instruction, through examining course émreht reports, noted that online
courses had indeed been growing in popularity sa@. During the weekly curriculum
director meetings, discussions about the populantythe expansion of course offerings
were continual topics. More classes were beingretf online each year to handle the
growth. The dean also noted that most online ceuikied up quickly during the
school’s early registration period. These clossperked the need to expand online
courses even more. Courses initially taught onkieee handled only by full time
instructors, but in order to keep up with the ims®d demand, some adjunct instructors
were added to the online teaching staff in 2003iMduthis same time period, the IT

department was also beginning to deal with incréaseds for instructor training and
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service issues for both faculty and students immerdourse. Clearly, administrative,
faculty, and student involvement with online instian has increased.
Overview of Written Materials

Consideration of online education is apparent imyrat the College’s
written documents. The IEPs written in 2005 and@&iddicate that virtually every
aspect of the College has recognized the needdi@sslthe challenges of online
education (see Appendix B).

The 2007- 2010 IEP recognizes the faculty’s committiio providing a quality
education, a college-wide commitment to the usedinology in distance learning, and
a desire to expand distance learning opportureisestrengths of the College.
Opportunities for the College continue to includgesire for better student retention and
growth in the distance learning population. Fduhe College’s stated goals (as
numbered in the IEP) pertain to distance learnjhpto infuse technology into all areas
of education, (2) to promote instructional excetien(4) to extend the College’s
programs through distance learning, and (8) tcei®e retention and student success. All
four major curriculum areas list mid-level goalstpaing to these College goals. Both
Allied Health and Business and Service Industiiggybals for 1, 2, and 8. Applied
Technology lists goals for 1, 2 and 4. And Arts &uiences lists goals pertaining to 1
and 4.

The Policies and Procedures manual for the Collegéains several references to
distance learning. Section 8.1.8 of the 2006 Redieind Procedures Manual is entirely
devoted to distance learning. Sub-section A sthtgsa faculty member may request to

develop an online course or may be asked by thie@oto develop a course. This sub-
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section covers the approval process for requesthniical assistance in course
development is also addressed in this sub-se@io-section B addresses the use,
approval, and downloading of “free works,” suclgeaphics, photographs, and video
clips. Sub-section C covers copyright law for diseand online courses and addresses
the TEACH Act. The BRCC Policies and Procedures bhalso has an entire section
(8.1.9) titled “Copyright Issues,” which addressepyright policy and defines
intellectual property ownership and fair use.
Constituencies Involved in Selection of QEP Topic
The BRCC faculty was canvassed in a number of réiffieformats. Fifty-seven
faculty members completed surveys during the Deeer2005 Faculty Council meeting.
Of the respondents, 33 faculty members had tauglhteocourses while 24 had no online
teaching experience. Thirty faculty members hadallst taken an online course (credit
or non-credit).
Among those who had taught online, a majority (788€) online classes are
more time-consuming for the instructor as well@sthie student, and a majority (77%)
believe online course content is more extensiveajority (76%) feel online is equally
or more rigorous than seated. Slightly more thdh(64%) believe that an online course
IS more time-consuming for the student.
Online faculty identified four primary reasons fddgy online students that would
result in their dropping an online course beformptztion:
* 84% identified procrastination
* 75 % identified weak computer skills
*  75% identified an inability to read and follow diteons
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* 72 % identified a learning style that was incomipativith online
instruction
Those problems identified with a substantially loywercentage were technical problems
(41%), desire for more personal interaction with itistructor (41%), inadequate time
(34%), inappropriate advising (25%), lack of instrm subject (9%), lack of access to
reliable computer (3%), and the difficulty of theucse (3%).

The online instructors also identified the mairsmes students do not pass online
courses with a “C” or higher. A majority of theseiructors identified procrastination
(identified by 94%), inability to read and follovirections (identified by 69%),
inappropriate learning style (identified by 59%)danadequate computer skills
(identified by 53%). Eighty percent agreed thabmputer placement test or introduction
class should be required of online students.

Other areas of concern about students includecmeate time (28%),
inappropriate advising (22%), technical problenB}, lack of interest in subject
(16%), and desire for more interaction with inston§6%). Those challenges mentioned
by 3% of the responses included a desire for nmaegaction with other students, a
general weakness in the subject area, a needcfmurae designed to provide more
visuals and more interaction, the amount of tirmeded to complete the course, and the
difficulty of the quizzes.

Of the 32 respondents in the faculty survey, sfktg-percent (65%) had received a
written evaluation done by students for their omloourse. However, an overwhelming
eighty-one percent (81%) of online instructors gh&lCollege should pursue course

evaluations by students who have dropped onlinesesuClearly, there is a desire for a
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clearer identification of the causes of poor perfance in these courses. Almost as many
online faculty (80%) agreed that a student’s susfoésompletion of CIS 110 or a
computer competency placement test should be estjfor students wanting to take an
online course. Obviously there was concern aboutw$tudents are registering for these
courses.

The BRCC faculty has evidenced a concern abousathent and placement of
online students for several years. In March 200d4calty ad hoc committee had
developed a questionnaire for faculty adviserssewhen discussing an online course
with a student. The questionnaire explored bothdhbnical competence and the
learning style of the student. Advisers were enaged to discuss the items with each
online registrant and to have the student sigridhm after it had been discussed. Follow
up after the explanation of this worksheet has beeffiective. New faculty members
have not been informed about its existence, angrocedure for assessing its usefulness
has been implemented. The use of the worksheet imandatory, and it's unclear how
much it is actually used with advisees.

Professional development opportunities for factdtiearn about technology have
been ongoing. In 2006, sessions were offered ofotluaving topics: instructional
blogging, e-portfolios, READI assessment, Blacklddaarning units, online course
development, Taskstreaming, using wikis, onlinersewesign (two different sessions),
support tactics for online students, developingingito improve assessment,
introduction to Blackboard, Blackboard featuresufse options, course content, question
pools, gradebook, end of semester activities, dsous, syllabus, learning units,

developing the course, online exams), Quality Maftguality assurance, identifying at-
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risk students, Moodle, student outcomes, and writiistance learning plans. Twenty-two
different faculty members participated in thesearpymities. A total of 115.5 hours of
professional development instruction was complete2D06.

In October 2007, Dr. Ed Neal, Director of FacultguM@lopment in the UNC Center
for Teaching and Learning, presented a two-day slwf entitledCourse Design,
Teaching, and Assessment of Learning to twenty-five faculty members. The faculty
represented the Applied Technology, Arts and Se@gsnand Business and Service
Careers divisions. The main areas covered duriagvtirkshop were the writing of
student learning outcomes and the assessmentsd tuicomes. Some particular
attention was also paid to online courses. Cledmaeasurable learning outcomes will be
necessary in the QEP proposal. Seminar evaluationsfindicated that participating
faculty experienced a 1.0 — 1.5 greater increasility on a Likert scale measurement
in the following areas: developing measurable gaatsobjectives, designing instruction
plans, developing learning outcomes, designingceffe assessments of learning, and
using non-traditional assessment tools. An incre&ggeater than a 1.5 increment was
noted in the following areas: aligning learningamrhes with teaching approaches,
aligning learning outcomes with assessments ohiegy and using rubrics and grading
matrices.

In November 2007, fifteen faculty members who tduagiiine participated in two
faculty focus group discussions. The faculty repnésd both full and part time
instructors. Members of the Applied Technology,sfahd Science, and Business and
Service Careers divisions participated. The topfadiscussions centered on suggested

changes in the placement and advisement of onlutkests. In discussions focusing on
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what BRCC can do to increase successful complefi@mline courses, faculty

emphasized several points:

Students must have realistic expectations of the tiecessary to succeed
in an online format.

* Time management skills, self-discipline, reading amiting competency,
and computer skills were critical.

* Some type of required orientation would be helpflihough faculty
members recognized the delivery format would nedaktflexible, they
felt it could be done.

* Some type of placement test was needed to asselsess to succeed
online.

* More effective advising was needed. Advisers théveseneed to have
both accurate understandings of the demands @frdriff online courses
and accurate information about their advisees’ ceianries.

Advisers requested screening tests to provideaatamputer literacy, attitude,
self-discipline, and time management. Advisers asmiested training for these areas.
They felt they needed to know about the softwageirements, time needed, reading and
writing requirements, and the level of technicahpuiter knowledge needed for each
online course. Faculty wanted to have some tympimfeline available to everyone on
the intranet which would provide this kind of oview for every online course.

Faculty had mixed opinions on using a minimum GBAmre of the criteria to
predict success. Some faculty mentioned using AC3ds a gateway course for online

courses. Others wanted to see more hybrids.
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BRCC Staff offered a different perspective. Durihg Fall 2006 term, QEP
members conducted interviews with staff membersessmting Student Services
(Reqistrar, Counselors, Reception, Financial Aigability Services, and Liaison with
dual enrolled high school students), the Busindfis&€) Public Information, and
Technology and Development in order to gauge péamepabout online courses.

The following conclusions can be drawn from resgsrsy the Business Office

and Student Services personnel:

89% feel that online course content is equivalerdrtmore extensive
than a seated section.
* 78% support online education for developmental ®esir
*  63% of the staff believes that students shoulddbe t# complete an
entire degree online.
* 56% of the staff believes that the future of ediocatiepends on
online education.
The differences between faculty (who teach onlare) staff (who are less familiar with
online education) are striking.

Accommodations for the online student have beenenf@dmost services
provided by Student Services. General inquiriesrftarmation about BRCC or disability
services are sent by the receptionist to one otdlmselors who will respond either
through email or telephone. Information is giveratea high school students by an
employee who goes to the high schools and spedks tstudents directly and

administers the placement tests.
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Applications to the College can be submitted onlarel the Registrar’s Office
uses email and telephone to communicate with oslingents. Requests for transcripts
can be handled if the student mails in a signatard. Drop/Add requests can be
processed by phone, and changes in majors carbbatted online. Faculty advisers are
assigned by program areas. Financial aid request$oa the most part, handled the same
for online and seated students since the majofisgualents submit their FAFSA
applications online. Applications for scholarshgse accessible online. Counseling for
Federal Subsidized loans can be done at anotheols¢braduation applications can be
done online.

Since all these college-related components canb®eompleted online, a
student’s competency in computer and technicalsaseaow more important than ever to
a student’s overall success in college.

Some challenges identified by Student Servicesopeed are that (1) links for the
information on the web page are difficult to fingdathe information is sometimes
incorrect and outdated; (2) there are no provsion students to complete pre-
enrollment tests online (although appropriate teatsbe sent to the testing center at the
college closest to the applicant or the applicamtsubmit SAT scores); (3) there are no
online options for remediating low placement tesirss; (4) personal counseling cannot
be conducted effectively online; (5) students dadbin the online ACA 115 may not be
receiving the same information about student sesvi(6) questions about the application
process are more difficult to answer, online regigin is not yet functioning (special
credit students and deaf interpreter students eaedistered online by the Registrar); (7)

as the number of online students increases, itsine more difficult for the Registrar’s
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Office to handle the emails and telephone callsa{Bwering emails from online
students is difficult during registration times@personnel in the Registrar’s Office is
very busy; (9) work study opportunities are notikde to online students; (10) students
who take all of their courses online are not el@ilor childcare reimbursements; and
(11) confidential information often requires thattadent come to campus to sign a
signature card.

For the most part, the College web site is consml@ccessibility compliant.
According to the W3C and WAI organizations, there three priority levels for
accessibility compliance. Priority 1 is consideeetinust satisfy” level. Priority 2 is a
“should satisfy” level and Priority 3 is a “may s&§” level. The College web site has
completed Priority 1 level. Items placed on #fiaming video server are not configured
for accessibility since most of them are audioidew files. Faculty who place course
content on their web sites may not be making thteses accessible by assigning needed
accessibility codes.

The majority of the Technology and Developmentfstadmbers believe that
technical support for the delivery and developnadrinline courses is adequate, that the
College should offer some technical support forcBboard, ISP, and desktop support
outside normal hours of operation, and that adgi(intluding nationwide resources)
should be allowed to teach online. The need foitimahél funding for maintenance and
support of online courses (particularly on weekesmls evenings) was noted. The tech
staff also believes that successful completion|& €10 or a computer placement test

should be required before a student can take aneooburse and that successful
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completion of online delivery training should beueed of all instructors before they are
allowed to teach online.

SACS criteria require an assessment of the lisaryices to compare use of the
library services by seated and online students;otiliée students completed the Library
Survey that was available in the Spring 2006 térhe curriculum areas with the largest
number of respondents were nursing, early childhbadiness administration, and office
systems technology. This survey was assigned hgeommistructors to ensure better
participation. Announcements in Blackboard alsoestised the survey and urged
participation.

Online classes do not seem to require frequendviuge library. Only 14% of the
students said they had been required to do libbesgarch many times; 37% reported
needing to do research a few times, but 49% hat/be®n required to use the library at
all. If the library was used, 63% of the responddalt the library web site was easy to
use.

The NCLive resources (a subscription electronialbase) are also not used
frequently. Only 9% of the respondents said thed/uised NCLive frequently; 34%
indicated use a few times, but 56% had not usediCat all. Students seem to be
mixed in their response to how easily NCLive carubed. Only 34% have used the
tutorials.

The library staff is not consulted for assistanegy\often. Eleven percent of the
students responding indicated many requests fstasse; 31% indicated only a few
requests, and 57% had never asked for help. Gittltents who had an opinion on the

ability of the library staff to be helpful, a largeajority rated the support given as
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helpful. Student comments indicated that their eepees with the library staff had been
positive and they had been helped efficiently dfectvely. Even those who had never
asked for help voiced confidence that help wouldheee if they needed it.

Student comments about the library indicated tvabl@m areas which were
mentioned three times each: the need to have wddiams and the need to have a more
rapid response to the request for an NCLive passw®he need to be able to reserve a
book online was mentioned by one student.

Students’ perceptions of online courses diffethi Spring 2006 semester, 151
online students completed a survey prepared b@&R Committee. The survey was
repeated during the Fall 2006 semester. The omsteuctors were asked to assign the
completion of the survey. As each student submatedmpleted survey, an email was
sent to the instructor. In this way, although tbatent of the survey remained
confidential, the instructor knew who had complédteslassignment. Many instructors
gave extra credit for the completion of the sur/&yhird survey of online students was
conducted in March 2008. This version of the questaire solicited feedback on some
of the possible QEP focuses which had emerged ghrthe research. This survey
yielded 148 responses.

A series of student focus groups was also hele firet was in December 2007.
Using a randomly generated number, 33 names afi@students were chosen from the
database. Dr. Parkhill, President of Blue Ridge @amity College, sent out letters to
these students requesting their involvement inetldgscussion groups. A second series of
student focus groups was conducted in February 8a0&th the Flat Rock and the

Transylvania campuses. Students from online cowvses asked to volunteer to be part
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of the focus groups. These discussions also iedwdnsideration of suggested changes
in the placement and advisement of online students.

The responses from the overall student online @il taking the survey in
Spring 2006, not surprisingly, indicated a posifpezception of online education.
Students ranking their overall experience as “yagitive” made up 41.5% of the
respondents; those indicating that the experieadebeen “good” made up 40.8%. A
large percentage (87%) said they would recommeaddhrse to a friend. 60% thought
that the future of higher education depends omerdiducation while 68.9% thought that
even developmental courses should be availablearih the March 2008 survey, only
35% endorsed online courses to friends unequiwctl% recommended taking an
online course; however, the responses also cautitrae a lot of time would be needed .

Only one third of the enrolled students (35%) wakeng the course for
convenience. The other reason cited for takingthase online was scheduling conflicts
with either jobs or other courses. A vast majooityhe students (86%) completed their
work from their homes. Responses to questionsdrsitring 2007 online instructor
evaluations also indicated that students take erdourses for better work schedule
flexibility (22.4%), the ability to learn on theustent’s own time (21.7%), reduction in
travel to BRCC (21.2%), ability to spend more tiatdhome (18.2%), and a preference
for online learning style (16.4%). Students paptaing in the February student focus
groups also indicated that flexibility was a kegtta in their decision. 62% of the
respondents in the March 2008 survey cited fleitybds their top reason for choosing an

online course.
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Not surprisingly, the Spring 2007 Distance Learn@aurse Evaluation revealed
that 84% of the surveyed students used a compulemnae to access the course.
Satisfaction with the online experience seemed@abée: 84% of those respondents
would recommend the course to others and 94.1%atetl that access to the course was
adequate. Slightly over half (52%) felt that thatemt of an online section was
equivalent to a seated section; however, 42.2%tfattthe online format was more time
consuming (44.8% did not). Slightly more than I{&8%) felt that an online course was
more rigorous. In the Spring 2006 Online Studant/8y, only 38% felt the course was
equally as rigorous. In the Fall 2006 student sygyveome of these statistics showed
interesting changes. Only 39% of these studentshfelonline course was more rigorous
while 52% felt the course formats were equally rigs. A similar percentage (38%) of
the March 2008 respondents expected their onlineses to be easier than seated
sections.

The students in the surveys identified their gratadéficulties as computer
problems and mismanagement of time. In the Spr@@2esults, computer problems
accounted for 19.05%; however, that percentagesdsed to 12.5% in the Fall 2006
statistics. However, difficulties with instructigrdue dates, and reading increased.
Problems with instructions increased from 6.8%2&20; problems with due dates
increased from 0.0% to 16.25%, and problems witklireg increased from 7.48% to
27.5% . In Spring 2006 students also voiced a mareohline tutoring, videos and live
chats. More than half (56%) wanted a contact nurtdbeall on weekends and evenings
to deal with problems with the BRCC server. Whangtudents did have technical

problems, the instructor was the most common coi8®c2%). A quarter of these
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students never needed any technical support. Madéests did not use any technical
service available on line; only 24.4% indicated th@y had used and were satisfied with
the available service. Those students who needpdseemed more likely to find a
knowledgeable person to speak with; 88.2% of thdesits responding to the online
faculty evaluation had found someone with whomaosuilt. In March 2008, computer
problems and time management were identified asatbéiggest challenges. Time
management (44%) was chosen twice as often as ¢engoblems (22%).

In the student focus groups, the greatest chalkeitgntified in the online courses
were software problems, navigating in Moodle, sciied time on the computer, and
keeping up with the assignments. Students alseudristration with communications
with both other students and the instructor.

The students’ concerns about technical support wérally addressed by the
hiring of a tech support person in the Fall 20GéteThis person was available for
twenty hours a week. In the Spring 2007 term, & &#line helpline was initiated.

Many of the surveyed students (47%) figured autheir own how to use
Blackboard while 25% attended a face-to-face intobidn and 14% learned what was
needed in CIS 110. The students were evenly aphtizether they thought a CIS 110
course or placement test for computer literacy khprecede a student’s enrolling in an
online course (44% agreeing with the requiremedt466% against it). In the student
focus group discussions, participants felt that €18, ACA 115, and READI were all
valid pre-requisites. All the students in the Feloyufocus groups felt that computer skills

were a necessary pre-requisite to an online course.
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One hundred nineteen students completed the anlétreictor evaluation for
Spring 2007. Student responses to questions goeparedness for their courses
indicate that the majority of students opted ngtddicipate in online orientations, face-
to-face orientations or the READI assessment. @gehwho chose to participate in an
orientation, 86.4% found it helpful. Of those whHwse to take the READI assessment,
74% found it helpful; 94.1% of the online studefet$ technically prepared for online
courses.

In the focus groups, students who attended the Mamtkntation found the
session helpful and one student said she had teoidatd but in retrospect, she wished
that she had. Over half of the March 2008 survepaases indicated that students would
be willing to attend a one-time orientation witparticular instructor for a particular
course. Sixty-nine percent of these students weeedsted in obtaining information
about navigating around the course site. In thecM&008 survey, 40% of the
respondents indicated that they were already famwith Moodle when they started this
course. In fact, 70% of the students completinguilaech 2008 student survey of online
courses had completed online courses in previousste

Students’ expectations about online courses weraln@ays accurate. The focus
group discussions revealed that students oftestergd for the courses with inadequate
information about the nature of the assignmentstithe commitment, the requisite
computer skills, or the structure of the coursdseyloften expected the course to take
less time than a seated section, to be easielatBaated section, to require just one sign-
in a week, and to allow them to proceed at thein gace. Only one of the students in the

February focus groups felt that he had receivedaate information during registration.
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They all felt that students must have strong tinemagement skills, appropriate
computer skills, and self-motivation if they weoelte successful online. All focus group
participants felt that having course specific infiation would have been very helpful.

Only 20% of the March 2008 respondents felt thairtbverall perceptions of
online courses were very accurate. According taMaech 2008 survey results, 69% of
the respondents expected that they would be algeotgress through the course
requirements at their own pace and 38% believettiiesonline course would be easier
than the seated version. Although 61% of theseesiischad been given a handout about
online courses during registration, 36% of the serg said nothing about online courses
and 20% of the students did receive informationfound that information to be different
from what actually occurred in the course. Spealfjcthese students felt that they
needed more information about the time and thenieahcompetence required to be
successful in the course.

In addition, the March 2008 survey solicited inpatwhat prerequisites might be
appropriate for an online course. Sixty-four petadrthe March 2008 surveys agreed
that students should satisfy certain prerequisigdsre enrolling in an online course.
About 43 % agreed that a computer skills courseaacoimputer skills test would be
appropriate prerequisites.

In addition to the overall analysis of the QEP walstudent survey, several
customized analyses were completed in attempotate factors which might be
influencing students’ successes in their onlinesest Comparisons were completed

between first year (BUS 110) and second year ceES€M 230) and also between
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reading intensive (HUM 123 and PSY 241) and mochrigal courses (MAT 140, CIS
110, and ACC 120). No contributing factors wereniifeed in the data.

Recognizing that no student enrolls in a coursé e intention to fail and
responding to the faculty’s desire to follow upstndents who had not been successful
in their online courses, the QEP Committee wantduetr directly from students about
the reasons for their failures to successfully cleteptheir online courses. After the
Spring 2007 term, faculty teaching online provideel names of the students who had
withdrawn from their online courses. Sixty-six stats were identified from a variety of
courses. College personnel conducted telephoneuwith 26 of these online
students. The following results are noteworthy:

* 42% had dropped a course because they felt the iwadkwas
overwhelming.

* 11% realized that they preferred face-to-face sesir

* 53% may have had unrealistic expectations fobek required by an
online course.

» Of the remaining 11 students, 4 dropped for pels@agons related to
family situations or illness, 3 discovered thatytléd not need the course,
1 felt there was a problem with the course str@ctand the last 3 simply
said that they had been dropped by their instrdmiodid not specify any
reasons for being dropped.

BRCC Governance was also consulted. In the f&I066 the importance of

online education to BRCC was presented to the grbouncil so that the
administration could understand the growing denfandnline education and the impact
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online education was having on the school. The RépoTechnology Needs for
Distance Learning submitted at that time identifieel technological needs for online
courses (web development, learning objects repysistreaming video server, improved
student email, streamlined BlackBoard registrataod software management). A brief
summary of the overall purpose of the QEP was @ilgen to the Planning Council at that
time along with the need for the study to cover s@rea of concern that would impact
the entire College. The idea of using some facenhtihe education as the focus of the
upcoming QEP was discussed at that meeting of ldrenfAg Council since online
education was beginning to impact all parts ofg¢ti@ool including the IT department for
delivery, student services for registration, theibess office for payment, the book store
for purchases, library access, and course develoipimeboth continuing education and
curriculum.

It was also noted at this meeting that severalRECB’s full time curriculum
instructors were being approached by other NC ConitywColleges to teach online
courses for them as adjuncts. The ensuing convenday the Planning Council
cemented the importance that online education wgshing to have on BRCC and
emphasized the critical need to study online edoicat

On Wednesday, January 31, 2007, the QEP Committevith the
President of BRCC to discuss the focus of the cdteen On February 19, 2007, the
Chair of the QEP Committee met with the BRCC Mamagygt Team. On March 14,
2007, the BRCC Board of Trustees heard a presentati the QEP proposal. In

December 2007, the BRCC Board heard an updatecoQHfP at its retreat. All these
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meetings provided both a way to keep BRCC Govemarformed about the QEP
proposal and an opportunity for questions and comst® be offered.

The QEP Committee also requested data about ostlikents from other North
Carolina community colleges that were comparabBBRE&C in size and locality. Stanly,
Haywood, and Southwestern Community Colleges coisqas indicate that retention
rates in online courses are a challenge at alétboleges. Haywood reported that
retention rates are usually lower for online cosysad although exact figures were not
available, the estimates were that the retentitesnaere, in some courses, as low as
50%. Similarly Stanly reported that retention whewt 60%. Southwestern said that
initially the retention rates for online coursesl leeen lower, but they had stabilized over
the last 2-3 years.

These colleges do not handle advising of onlindesits much differently than
they work with seated students. Stanly reportatl ddvising was done the same way for
seated and online students; most advising for erdtadents was handled by email.
Haywood indicated that advising for online studestsupposed to include a discussion
of online course requirements but also admittetlttiese topics were not always
discussed. Advisers at Haywood encourage but doeqaire their online students to
attend a face-to-face orientation.

Once enrolled in a course, the online studentsagidMdod must complete an
assignment that assesses their technical compefEnisyassignment must be completed
during the first week of the course. Southwestéfere several self-assessment
instruments to its students; however, completimggrtis not mandatory. Stanly does not

have any specific tools for assessing the skillvefonline students.
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All three colleges maintain that the learning ouates for the online courses are
identical to the seated sections. At Stanly, al@ab of the instructors require that at
least one exam be taken in a proctored environmemtesting center. One way that
most online Stanly instructors compare their onind seated students’ outcomes is by
choosing several exam questions that are commbatkothe seated and online courses.
A minimum benchmark of correct answers is estabtisfnd the success rates for those
particular questions can be calculated. Some ictstrsi also use pre/post tests. Haywood
and Southwestern simply indicated that the samesunements (tests, projects, papers,

etc) are used in both online and seated sectiotteecfame course.

Information from READI

SACS’ Policy Statement on Distance Education (Ddamm2006) requires that
“[s]tudents enrolled in online courses are ablade the technology employed” in their
online courses. Furthermore, this policy statemegquires that colleges must consider
“the capability of students to succeed in distagbecation programs.” Much of the input
from faculty, staff, and students had also indiddtet student preparedness for online
courses was one of the problems. Previous attetmpise a faculty checklist and a
student online self-assessment had proven inadequat

As a result, during the Spring 2006 semester, QifRnattee members tried the
Readiness for Education At a Distance Indicatorglantronic diagnostic instrument, as
an additional method for identifying those onliedents who were mostly likely to be
successful. READI includes an actual typing tastactual reading on screen
comprehension test, assessments of personal lgastyies, motivations and work ethic,
and a quiz for technology understanding.
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Online students in ACA 115, CIS 110, EDU 119, ED&B,IEDU 221, EDU 235,
EDU 271, and MAT 140 completed the READI assessmenng the Summer 2006
term. The committee decided to use the numberth&technical competence, technical
knowledge, typing wpm, typing accuracy, and readiogpprehension for the comparison
with readiness and grades earned in the coursesy e data available at the end of the
summer 2006 term, a regression analysis resultedlina weak correlation.

The READI scores for both the Summer and Fall 2@0&s were then combined
to provide an analysis of grades and scores omtii@dual components of the READI
assessment. The scores for both technical commetemtreading comprehension
showed a steady decline as the grades progressadifto D. However, all the students
who did not successfully complete the course (eithth an F or a withdrawal) also had
technical scores and reading comprehension scoregarable to those students who
earned A’s in the course. Reading and technicalpedemce appear to be two factors
which influence a student’s potential for succesan online course for those students
who remain in their courses.

An additional analysis of the READI scores inforfaaton learning styles was
also completed but was also inconclusive. Amongmlihe students (those who were
and were not successful in completing the coutke)social learning style was most
often identified.

The most helpful information obtained from READhwoa from studying the
history of withdrawing from courses and GPAs. Thegglents who have histories of
withdrawing from two or more courses and/or whoeh®PAs of lower than 2.0 seem to

be at the highest risk for not completing theinoalcourses.

28
BRCC Quality Enhancement Plan
Be Ready for Online Classes



Grade comparisons between seated and online sectsmwf the same courses

In an effort to compare the success of online stisdand seated students in the
same courses, data on grade distribution and ceorsgpletion were collected for all
sections of a course that was offered in both fesrfram Spring 2003 through Spring
2007 (see Appendix C). Data were collected froenf#ll and spring semesters. The
summer courses were not included because the narabenrollments were so much
lower and because during the Summer 2006 and 200151 no online English courses
were offered. Typically three online English cowrsee offered each fall and spring
term.

In addition, for the online courses which requiegdonline lab, the data collected
considered the course and its lab as one enrollfibetefore, a course like MAT 140
with the MAT 140A lab was counted as only one ceufnother course approached this
way would be ASL 111 and ASL 181. If part of a ciwas online and part of it was
seated, it was considered a hybrid and was naided in this research. The traditional
classes were counted as a total without regardlitdifhe or adjunct instructor, day or
night classes, or which campus offered the course.

In comparing the relative successful completioritfer an online or a seated
section, the analysis considers the grades eaonedl B, and C because these are the
grades that would transfer to another institutiithough D’s do not transfer, they are
technically considering a passing grade. Unsucakssmpletion of a course was
considered a grade of F or a withdrawal (either WWVF).

Overall, for all College students enrolled in ars@uwhich offered both seated

and online sections, 70% of seated students coetptkeir courses with grades of A— C
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while 65% of online students did so. Inclusiontoé Fall 2007 numbers maintains these
percentages: 64% of online students earned grdde8por C while 69.8 of seated
students fell into this range. While 20% of all tbellege’s seated students withdrew
from their courses during this timeframe, 23% @ timline students withdrew. Factoring
in the Fall 2007 statistics, 24.9% of online studevceived grades of WP or WF while
19.8% of seated students received those grad#ése keated sections of these courses,
5% of the students received F’s. In the onlineisacthe percentage of students
receiving F's was 7%. By Fall 2007, 7.1% of onlgtedents received Fs while 5.5% of
seated students failed their courses. For a cosgaaf the statistics for three specific

courses, see Figure 2.

Figure 2: Comparison of Seated Vs. Online Sections
2003-2007
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From Spring 2003 — Spring 2007, the course prefimés the highest percentages
of withdrawals in seated sections were ACC (28%)C327%), BUS (25%), ENG

(22%), ACA (20%), and MAT (20%). For online sect$ the prefixes with the highest
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withdrawal rates were SOC (68%), ENG (34%), ECOAB3TAT (32%), ACC (32%),
CSC (30%), ECM (29%), DBA (26%), ACA (26%), BUS 25 CTS (25%), PSY
(23%), MKT (23%), CIS (22%), MAT (22%), and POL @2 The two prefixes
showing an identical withdrawal rates for both edand online sections of the same
course were HIS and BUS. The only prefix not hg\arhigher percentage of
withdrawals in online sections was HUM.

Comparing divisional numbers, from Spring 2003 #i8p2007, seated and
online courses in the Business and Service Caveses comparable for the percentage of
students earning grades of A- C and for those wathithg. However, the Arts and
Sciences division indicated a greater differendevben seated and online sections. In
Arts and Sciences, 70% also earned grades of ArRd20% withdrew in seated
sections. In online sections, however, 63% comglétie courses with grades of A—C
and 26% dropped the course before completion.

An analysis of the grades from Spring 2003 — Sp2@@5 was completed to
ascertain whether differences in successful congpleates could be explained by
considering other parameters. First, a compari$dinsb and second year courses was
considered to see if experience was a factor. cbhgparison of the first and second year
business courses showed better success in thel seateons for both the first and second
year courses. In the seated BUS 110, 72.4% receiggdde between A — D while 23%
withdrew. In the online 65.9% received a grade of B and 28.3% withdrew. In BUS
260, 88.4% of the seated students earned grade®adnd 9.3% withdrew with a grade
of WP or WF. In the online version of BUS 260, P2.@arned grades of A-D while

18.2% withdrew and received a WP or a WF. The stigd@ another second semester
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course (BUS 239) also indicated also that theytleltonline course was more rigorous
than the seated version. Although experience witime business courses did not seem
to improve students’ outcomes, clearly the studentse seated sections were more
successful.

The online English courses indicated an interesliffgrence between first and
second semester courses and between two courses wdnied in the intensity and
content of the reading assignments. In ENG 11%desdctions, 73.9% of the students
received grades of A-D while 21% withdrew from ttwurse. In the online section,
42.1% completed the course with grades of A-D a@hd% withdrew. During this first
semester course, the students clearly had moressigtthe seated sections. However,
when the second semester grade distributions adesst the intensity of the reading
assignments probably becomes a contributing fabtdENG 114, 82.3% of the seated
students completed the course with grades of Aallhe online section, the completion
rate was 80.5%. In the seated section, 14.4% vatiadin the online section, 14.9%. The
statistics are very comparable. However in ENG 118 seated students completed the
course with grades of A-D at a rate of 76.6%; 19v@¥adrew. In the online ENG 113,
54.3% successfully completed the course and 38%dvatv. Although ENG 113 and
ENG 114 are both second semester courses, thageasBignments are quite different

both in content and intensity (See Figure 3).
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Figure 3: Comparison of First and Second Semester
English Seated Vs. Online
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In the more technical courses (MAT 140, CIS 11@ AGC 120), students in the
online sections of MAT 140 and CIS 110 showed sintdlifferences between seated and
online sections. Although 84.1% of the traditio@4$6 110 students received grades of
A — D, only 78.7% of the online students had thgseles. While 12.2% of the seated
CIS 110 students withdrew, 18.9% of the online stuigl did not complete the course. In
MAT 140, 75% of the students received grades of[Abut only 70.3% did so in the
online sections. Although 19% of the seated studerthdrew from MAT 140, 23.4%

withdrew from the online sections (See Figure 4).
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Figure 4: Comparison of Online and Seated Sections of
Technical Courses 2003-2005
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In the more reading intensive courses, theistics forseated and online secti
of HUM 123 are very comparable. The PSY 241 statistcsved a dramatic differen
in the different formats. In seated sections 78@%he students received grades ¢— D
and 14.9% withdrew. In the online secti45% received grades of AB-and 50%
withdrew;, however, this term was the first time that thairse was offered online a

changes in the course design have been |

Literature Review (see Appendix D for Reference

The National Center for EducatiStatistics estimates that in the 2-2001
academic year, there were approximately “2,876€00lIments in collec-level, credit-
granting distance education courses” (as citedilistbick, 2005, para. 1). According tc
study by Allen and Seaman (20( during the fall 2002 semester, 11 percent o
college students in the United States, or oveniilgon students, took at least one
their courses online. More than 578,000 studenfistered only for online courses |

cited in Yang & Cornelius2004)
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Many studies have reported that attrition in onkoerses has continued to be
more of a problem in online courses than in sesgetions (Diaz, 2002; Nash, 2005).
Withdrawal rates from online courses have beenrtegdrom 25-30% (Diaz, 2002).
Hyllegard and Burke (2002) reported that onlinelethis have had double the attrition
rates. Some researchers reported drop-out ratesagbypng 50% (Ludwig-Hardman &
Dunlap, 2003; Diaz, 2002). Drop-out rates natiorenigonline courses have been 10% -
20% higher than in traditional settings (Hillsto@005; Carr, 2000). Students who do
complete their online courses also exhibit a défifergrade distribution; the largest
percentages of grades are either A’s or F's (Hgltdg Burke, 2002). In the
comparative study completed by Hyllegard and B{g2), 47.3% of the earned grades
were A’s and 20.5% were B’s in contrast to the mmayamal distribution generally seen
in seated sections. Clearly most of the students e@mpleted the course had been quite
successful. Research by Diaz (2002) suggestshbs¢ tstudents who persevere in online
courses will do as well as those students who kinrgkated sections.

“Indeed, distance learning experts have repeatgdbed that online courses are
not for everyone” (Hyllegard & Burke, 2002, pp. 30). Many explanations have been
presented for the challenges faced by online stadard for the higher attrition rates.
These explanations can be categorized in threerragas: student factors, situational
factors, and educational system factors (Diaz, 20l02ese elements varied in their
ability to predict either success or challengeriroaline course.

Some student factors are demographic in natueserdl researchers have noted
that older students have the maturity needed faersoccessful experiences with online

courses (Diaz, 2002). Lim, Morris and Moon (2008206b) found that greater
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satisfaction and higher scores in learning outcowese reported by learners between the
ages of 20-29. Gaide ( 2004) reported that studerdsr the age of 25 had more attrition.
Although many researchers discovered no differerelased to gender (Perez-Prad &
Thirunarayanan, 2002), Stokes (2003) indicatedfératiles were more satisfied with
online learning formats.

Students’ perceptions and expectations about®glrses appeared to be strong
predictors of success. Online students who droppéailed an online course often had
expected that course to be easier than a seateohs@d¢ash, 2005). They expected to
work at their own pace and to have a lighter waakl@Hillstock, 2005). Twenty-four
percent of online students in one study reportedrthsperception (Attitudes and
opinions, 2002). “Research indicates that the grehe fit between expectations and
reality, the greater the likelihood for persisterstedent success, and stability” (National
online learners, p.3).

Successful online students exhibited competengemn specific areas. These
students had reading and writing skills that wenemensurate with a collegiate level
(Gaide,2004; Grant MacEwan College, 2000; & N2€i95). They were also
technologically savvy. Although computers haveaiaty become more prevalent,
assuming that students have the abilities to befmef this technology may be
misguided. In particular, nontraditional collegeds#nts may not be as competent (Miller
& Lu, 2002). Many researchers cited computerditgras a prerequisite skill (Lynch,
2001; Nash, 2005; & Gaide, 2004). Having accessitent hardware and software
capabilities, internet access, and familiarity wathails and the internet were essential

(Greer, Hudson, & Paugh, 1998; Grant MacEwan @ell2000). In Miller and Lu’s
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(2002) study, seven of the fourteen identified ieasrto being successful in an online
course were related to technology. Others, howdwend that computer skills were not
a predictive variable (Perez-Prad & Thirunarayarz®92) since students presented
tremendous variability in their computer skillsu&nts who had completed several
online courses understandably felt more comfortabthis area (Greer, Hudson, &
Paugh, 1998).

One significant source of difficulty was a studsiiime management skills. Many
students cited demands in their life that intedendth their time for their courses.
However, Garland discovered that often those sgnatwere compounded by poor time
management skills (as cited in Nash, 2005). Thigyb manage time effectively was
another predictive variable (Greer, Hudson, & Pau@§i®8). “Learners with
procrastination tendency showed significantly lowsyan scores for course satisfaction,
posttest, learning increase, learning motivatiowl l@arning involvement” (Lim, Morris,
& Yoon, 2006b, p. 974).

The effect of learning style on success in ontioerses remained undecided.
Phipps and Merisotis (2000) found that the thregchmarks in their research that were
addressing learning style did not correlate highilyr course performance. They
concluded that any criteria relating to learningestvere not essential to developing
effective online courses. Later research by Ha{2002) confirmed that “the results
indicated that learning styles do not affect stasldanteraction with the media and the
methods of instruction” (pp. 31 — 32). Even amehglents who were 19-26, no
correlation could be found between learning stylé success in online courses (Stokes,

2003).
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Other researchers disagree. They believed thaigtaficant trait of the successful
online student was a strong independent learnylg’qiDiaz, 2002, para. 6). Researchers
who have demonstrated a relationship between @apertient learning style and success
in online courses include Smith (2005); Smith, Mwyrand Mahoney (2003); Diaz &
Cartnal (1999); Yang and Cornelius (2004); and hai002).

Diaz and Cartnal (1999) speculated that this ieddpnce could also cause
problems if the preference for autonomy resulteth@rejection of any guidance from
instructors. Thompson and Knox noted that thes#estis could also interact less with
the instructor and other students in the courseifaed in Halsne, 2002). This willingness
to interact with other students, however, has heemntified as a significant predictor of
success in online learning (Smith, 2005; Diaz &tGalr 1999).

A preference for learning in an electronic forroatrelated strongly with both
academic success in and satisfaction with onlinesas (Lim, Morris & Yoon, 2006b;
Stokes, 2003). Warner identified this preferenceresof the key elements for readiness
for electronic learning (as cited in Smith, MurpByMahoney, 2003). “[T]he online
learners’ preference of online learning method carag to classroom instruction was
[sic] appeared to be an important learner variaid&ing significant differences” (Lim,
Morris, & Yoon, 2006a, p. 264).

Prior experience with online courses was one @fsthongest predictors of
success. For one thing, these students were mor®dable using computers (Lim,
Morris, & Yoon, 2006b). In addition, comfort ining the internet was an important
prerequisite for success (Stokes, 2003). Gaided(f@ind that retention was impacted

by whether an online student was a first-time oexperienced participant. A study of
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course satisfaction of first-time online studemtgealed that 56% of them were less
satisfied (Stokes, 2003). “The online learnersbpaxperience with distance learning
was identified as [a] more influential variable &iping meaningful differences in
learning support and learning motivation” (Lim, Msr & Yoon, 2006a, p. 264 ).

In addition to prior experience with online cowgsprevious success in any
collegiate work also predicted better results ihinencourses (Gaide, 2004). Of particular
significance was the student’s cumulative GPA. @herage GPA for a successful online
student was 3.2 while the average GPA for the wessful online student was 2.25
(Diaz, 2002). The research conducted by Bernaral &t Abrami, and Surkes
considered four factors, but the study suggestadGi A was the best predictor of
course grade. In fact, GPA’s correlation with sigsce the course was so strong that the
researchers excluded it from correlations withdtreer factors because it would most
likely overshadow their effect. “[T]heir [the othfactors] overall importance pales in
light of the high correlation between GPA and Ceugsade. Put succinctly, prior
achievement is still the best predictor of futuckiavement (Bernard, Brauer, Abrami, &
Surkes, 2004, p. 44).”

The research has clearly identified factors aiifigcstudent success in online
courses: some demographics, student expectatiomsnanication skills, computer
skills, effective time management abilities, angdpendent self-directed learning style, a
preference for electronic learning, GPA, and pexperience with online courses.
However, the research has also identified sevemioaches which could help students
who would be more challenged to make better ch@oesbe more successful in their

online courses.
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First, students must receive appropriate acadedvisiag about online courses.
Among the identified benchmarks considered critioakensuring the quality of an online
course were that“[b]efore starting an online progratudents are advised about the
program to determine (1) if they possess the selivation and commitment to learn at a
distance and (2) if they have access to the miniewhinology required by the course
design” (Phipps & Merisotis, 2000, p. 26). Durimgstadvising, students should be able
to view the course learning outcomes and conc@&ttpps & Merisotis, 2000). An in-
take interview with a trained adviser can identiflyether a student is an appropriate
candidate for an online course. The importanaenefon-one advising was noted by
many researchers (Ludwig-Hardman & Dunlap, 2003).

Second, the importance of assessing a studeatiness for online courses was
discussed in many articles. Surveys need to exglodents’ readiness in multiple areas
if they are to be helpful in identifying potentdifficulties (Diaz, 2002; Major &
Levenburg, 1999). Students’ problems with coutaksg up more time than expected
may actually be problems in reading and writinggINa&2005). Research suggests surveys
can be predictive of how a student will performaimonline course. The survey
developed by Bernard, Brauer, Abrami, and Surk884considered online skills as
well as time management, beliefs about online legrrand desire for interaction with
others. Students’ opinions about “their self-mamaget, self-direction, and initiative as
learners are the best set of items for predictiggass in an online course” (Bernard,
Brauer, Abrami, & Surkes, 2004, p. 41). This shigeeference for self-directed
learning and time management was also noted iargseompleted by Wang and

Newlin (as cited in Smith, 2005). This researclo algpported the influence of students’
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interest in communicating with others online, aliwgness that could indicate a
preference and comfort with online instruction (8m2005). Warner et al approached
assessment of readiness from three perspectiveerdtpreference for online format,
student confidence in using electronic communicatémd student ability to be an
independent learner (as cited in Smith, Murphy, &idney, 2003). Many of these
studies were assessing the validity of the ReadifteOnline-Learning Questionnaire
developed by McVay (Smith, 2005; Smith, Murphy, &lney,2003). Studies of this
guestionnaire concluded that “it is a promisingrimment for research and for practice”
(Smith, Murphy, & Mahoney, 2003, p. 60). Westernv&mors University requires all
students to complete a self-assessment compaeingprceived competencies with the
program’s learning outcomes (Ludwig-Hardman & Dyni2003).

Computer skills were one assessment area thatagede lot of interest
(Smith, 2005). Computer access, for example, draaibt affected students’ attitudes
towards online courses (Peters, 2001). Baab (19€18ved that “the very first thing to
do in student preparation is to assess the sk#l$eof the students as they pertain to the
technology” (p.4). Less experienced internet usgght need some remediation (Stokes,
2003). When deficiencies are identified in any atlkay can then be addressed. Martyn
(2003) described an approach that familiarizedesttglwith all the activities they would
use in the course delivery system. This approael fasulted in a near 100-percent
completion rate” (p. 19). Madden (1999) recommerighee-course basic training in how
to navigate the course, use e-mail, and participatéass discussions” (para. 3). In

surveys, students themselves requested specifask@mntraining during orientation
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(Greer, Hudson, & Paugh, 1998). Phipps and Megg@000) labeled this hands-on
training as one of their student support benchmarks

Baab’s presentation to the Community Colleges @nGionference noted that
“online learning is a challenge for the most orgadiand motivated students” (Baab,
1999, p. 3). But he also noted Schlosser and And&r®bservation that as more
students register for online courses, they “mayteothe motivated, organized,
autonomous students who can handle the online iexperwell” (Baab, 1999, p.3).
Students choose to enroll in online courses foulitude of reasons. But students do not
sign up for courses expecting to drop or fail. Titexature clearly shows that although
students may be underprepared for online coursieges have ways to identify and
remediate these deficiencies so that the onlirgesiis can have a satisfying and
successful experience in their courses.

Importance of QEP to College

The increasing number of online course offerings thie corresponding increase
in the number of grades earned for online coursesal sustained and growing interest in
online courses by administrators, faculty, andetisl Clearly, online instruction is an
integral and expanding component of the Collegeigse offerings.

Online courses have also been an integral comparfi¢iné college’s IEP for
many years. Planning at all levels within the agdl@lways considers online as well as
seated courses.

Online education correlates closely with severahefvision statements in the
college’s Mission Statement. Specifically, thesérnencourses will assist the college in

“promoting instructional excellence in all programeas, expanding and enhancing
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programs to meet the evolving needs of our commueaithancing customer service,
increasing the retention and success of our staderftising appropriate technologies for
problem solving and enhanced program delivery,dewtloping responsive and
effective education programs.”

The Values Statement adopted by the Board of Teasta March 14, 2007,
promises to be candid and supportive with studentse assessment of their skills and
their progress on their journey toward knowledgelpithg students understand the skills,
strategies and attitudes which best support suacessonline course certainly fulfills
this vision. Similarly, the Values Statement proesishat the college will be vigilant in
seeking opportunities to improve the delivery andliy of instruction through changes
in technology and education research. The integsdarch at Blue Ridge Community
College and the literature search of professiamainals have suggested several useful

ideas to effect these improvements.

Conclusions

1. Identifying which students would be the mostcassful in an online course is
of paramount importance. It is also listed in tHe&CS Policy Statement on Distance
Education (December 2006) as follows: “Admissiod egcruitment policies and
decisions [should] take into account the capabditgtudents to succeed in distance
education programs (CS 3.4.3).” Students registeoffline courses with optimistic
expectations. However, larger percentages of stadethdraw from these courses. Of
those that do remain, the grade spread appearsatabi@. Analyses of our data from

surveys, interviews, and focus groups along witifgssional articles suggest factors
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such as computer skills, reading comprehensiofeece for online learning,
independent learning style, time management skdkjstic expectations about demands
of an online course, a required orientation, mimm@PA, and consideration of the
history of withdrawing from courses are predictfissuccess in an online course.

In particular, many aspects of this study poirhig$sessing computer skills. All of
the faculty input supported this assessment. Eighatgent of the online instructors
indicated in their survey that they felt a compytlrcement test or introductory level
course should be required for online students.t&blenical competence of the students
comprised a large number of the discussion pointhe advising checklist developed by
the faculty in 2004. The faculty focus groups atkntified computer skills as a critical
component for online success. Faculty were not,dvew the only group voicing this
concern.

In the 2006 — 2009 IEP, the Instructional Technglagd Distance Learning
Support Division listed the objective for the cgieto acquire specialized software to
assess a student’s readiness to take an onlinsecole IT staff, in their interviews,
again indicated that the successful completionl&f 10 or a computer placement test
should be required before a student could enrahimnline course. One obvious
problem posed by identifying CIS 110 as a pre-r&itpicourse is that CIS 110 itself is
offered in an online format.

Students participating in the student focus gralps identified
computer/technical knowledge as a necessary prasiggiskill. In addition, the literature

review includes many articles that state that titecal importance of computer skills to a
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student’s being successful in an online coursengtyosuggests the need to assess those
skills before a student attempts an online format.

Finally, the SACS Policy Statement on Distance Btioa also requires that
“[c]lomparability of distance education programsé&mpus-based programs and courses
is ensured by the evaluation of education effeaigs, including assessments of student
outcomes, student retention, and student satiefdcfCS 3.3.1).

Once BRCC can identify which students are lessgyegpfor online courses,
processes could be implemented to address thdispemds of these students. Those
students who are identified as being prepareddister for online courses would not
need this additional instruction. Therefore, onsponent of the QEP will focus on the
assessment of the technical/computer skills ofesttglbefore they are allowed to register
for an online course.

2. Faculty and students also need to know and leet@lassess the competencies
required to be successful in any particular ontioerse. The SACS Policy Statement on
Distance Education (December 2006) identifies #drto clearly communicate the
technological expectations for any course to thdestts. Therefore, specific information
about this aspect and all other expectations cantgeeach individual online course
should be readily available so that informed decisican be made about registering for
online courses. The literature review also endattsiesaccess to specific course
information. During the faculty focus groups, fhgexpressed their belief in the
importance of advising for online courses beingedomore effectively. They requested
information about individual course requiremenglvisers also requested additional

training. Finally, students in the focus groupsaaedly mentioned that this kind of
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information about course structure, requirements tommitment, and required
computer skills would have helped them make mdi@nmed decisions about the courses
in which they could succeed. Students often didnawe accurate expectations about
online courses, and yet the literature review idiestthat kind of information as one of
the strongest predictors of success. Thereforesgbhend component of the QEP will be
to develop course requirement outlines for evetinercourse. These outlines will
provide faculty advisers and students with the iganformation needed to make an
informed decision on which courses a student shiakid online.

3. BRCC surveys also revealed that students ardkaua advisers both need to
better understand which factors identify studertts will most likely be successful in
online courses. Many of the actual reasons idedtibr students’ experiencing
difficulties and failure in online courses are tegwhich could be addressed during ACA
115, the basic study skills course required oinglbming BRCC students. The re-
designed course will include a section on onlingrses which will provide students
concrete information regarding learning stylesdneg skills, time management skills,
procrastination, as well as other factors provebetoelated to success in online courses.
All faculty and faculty advisers will be trainedtieach ACA 115, including this new

section on distance learning.

GOALS AND OBJECTIVES OF THE QEP
The overall goal of the College’s QEP is to impretgdent learning in online

courses. As demonstrated in the figure below (Fd)r attaining this goal will involve

46
BRCC Quality Enhancement Plan
Be Ready for Online Classes



implementing four sub-goals: (1) identify via a qmuter skills assessment which
students do not have the technical skills necedsang successful in online courses, (2)
implement remediation requirements for those stted@ho do not pass the placement
test (requiring enrolliment in CIS 70, a basic cotepskills course) and, in addition,
require that those students register only for seedeirses, (3) provide students with
specific information regarding the technical amdeirequirements of each individual
online course via the newly developed Course Reqent Outlines (CROSs), and (4)
give students the information they need to deteenfithey can succeed in online
courses, accomplished though a revision of ACA Allsasic study skills course required

for all incoming students.

Figure 5: Goals of the QEP

Sub-Goal 2: Implement remediation and
registration requirements for students who do
not have the necessary technical skills to be
successful in online courses

Sub-Goal 1: Identify which students do not
have the technical skills necessary to be
successful in online courses

Overall Goal:

Improve student learning in
online courses

Sub-Goal 3: Provide students and advisors with | Sub-Goal 4: Give students the information they
specific information on the requirements of need to determine if they can succeed in online
each online course courses

Each of the four sub-goals stated above, has ooz related objectives. The

chart below (Table 1) states the formal goals dndatives for the college’s QEP.
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Table 1: BRCC’s QEP Goals and Objectives
GOALS OBJECTIVES

OVERALL GOAL: To improve student learning in online courses

1. Toimprove student A. Students will be tested on their technical skills.
learning in online
courses by identifying | B. Students and advisers will benefit by knowing the student’s level of technical skills based
which students do on a score report sheet and an accurate cut-off score.
not have the
technical skills
necessary to be
successful in online

courses

2. Toimprove student C. Students identified as weak in computer skills will be required to register for seated
learning in online courses only until they complete remediation and pass the computer skills assessment
courses by retest.
implementing D. Students wishing to take online courses will be able to perform basic computer skills
requirements for including file transfer, downloading files, emails, etc.

those students who
do not have the
necessary technical
skills to be successful
in online courses

3. Toimprove student E. Students and advisers will have access to all necessary information on each online course
learning in online so they can make an informed decision on the students’ ability to meet all the
courses by providing requirements of that course prior to registration.

students with specific
information on each
individual online
course being offered

4. To improve student F. Students will be able to recognize if their personal characteristics, technical skills and
learning in online computer capabilities are sufficient for success in an online learning environment.
courses by giving
students the

information they
need to determine if
they can succeed

STUDENT LEARNING AND THE QEP OBJECTIVES
As a result of the QEP’s stated goals and therattant of the related objectives,
BRCC students will be better prepared, and theeef@ady to learn in online courses.
Based on the experiences of BRCC online facultidestt focus groups, and the available
research, the conclusion of the QEP committeeaisdfudents who are not ready for
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online courses will find learning the course conterbe difficult. Readiness, in this
sense, is defined as a combination of a studeatsg the basic technical skills
determined to be necessary for success in onlineses as well as a realistic expectation
of what is required in taking and completing anrmmlcourse. As depicted in the figure
below (Figure 6) a student is considered readyifdine learning when the student can
(1) demonstrate competency in the technical skélsded for learning to occur in an
online course, such as file management and ema{glemonstrate an understanding
of the personal characteristics and technical requents needed for learning to occur in
an online course, such as time management, ordamzand computer capabilities, and
(3) demonstrate the ability to locate and undetstar technical and time requirements
necessary in a particular online course, such amnalspecific computer program is

needed for a particular course.

Figure 6: Readiness for Online Learning

Student possesses
the necessary
technical skills

Student
understands the
basic personal and
technical
requirements of
online learning

Student can locate
and understand the
requirements of a
particular online
course

Student is
ready for
online
learning
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IMPLEMENTATION AND ASSESSMENT PLAN

The implementation plan for BRCC’s QEP spans tivercourse of five years;
however, the first year has been designated toyleasmfor collecting baseline data on
student learning outcomes, developing surveys,adhgcfaculty on the computer skills
assessment, creating new policies and proceduresewlecessary, and readying the
student handbook and course catalogs with the pgpte QEP related changes. The
second year will be the beginning of the implementeof the strategies outlined below
(see Table 2 at the end of this section for that&gy Implementation Timeline).

The implementation plan includes four goals (nurabtel-4) , six objectives
(lettered A-F), and ten strategies which will bgplemented to meet those objectives.
The plan is outlined below with an brief explanataf how each strategy will be
implemented.

Goal 1: Improve student learning in online coursed®y identifying which students do
not have the computer skills necessary to be suceéd in online courses

Objective A: Students will be tested on their techical skills.

Strategy: Require a computer skills placement test

In Fall 2010 the implementation of a computer skadssessment test will begin.
The College has selected Accuplacer as the testiftgyare (see Appendix A: Choice of
Assessment). All incoming students who are not/acirom placement testing will
complete the computer skills assessment in theeGelk STAR Learning Center. For the
first year, all students, regardless of their ssovell be allowed to register for online
courses and remediation will not be required. Tisesees will provide baseline data to

be used in future statistical comparisons.
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Objective B: Students and advisers will benefit bknowing the student’s level of
technical skills based on a score report sheet araoh accurate cut-off score.

» Strategy: Create support and understanding for thenew computer
skills assessment and its implications on studergdrning

A faculty workshop will be held in Spring 2010 (s&ependix G for a draft
agenda) to inform faculty of the new computer skassessment that will be required of
all incoming students. The goal of the worksholb ne two-fold. First, the QEP
committee will convey to faculty the impact theqdeent test will have on student
learning, thereby gaining support and understanftinthe need for the assessment.
Second, the testing process will be explained,iBpaity the logistics, timeline and
responsibilities of each department and each menoflfaculty and staff.

» Strategy: Determine the appropriate cut-off scordor the placement
test

Determining the appropriate cut-off score for thenputer skills placement test is
critical to the QEP as the research strongly irtd#hat for learning to occur in an
online course, students must have demonstrateasit the minimum technical skills
deemed necessary. Determining that minimum for BRCan important piece of the
QEP. Atthe end of Spring 2011, a comparison effittst year’s baseline Accuplacer
data with student learning outcomes in designatdide courses, combined with the
validity and reliability information provided by A&aplacer, will be used to determine the
appropriate computer skills placement test cutsoffre for the College.

» Strategy: Train faculty on the interpretation of the computer skills
assessment score report sheets in a faculty workgho

Once a cut-off score for the computer skills asvesd has been determined,
score report sheets will be put into use and nedieh and remediation requirements will
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be enforced. During a faculty workshop held iniggp2011 (see Appendix H) for a
draft agenda), the derivation of the cut-off scame the score report sheets will be
explained to faculty as well as the importancehefdorrect interpretation and use of
these report sheets when advising students. &distration and remediation
requirements for those students scoring below tit@1f that will go into effect in Fall
2011 (see Goal 2 below) will also be thoroughlylakped and discussed.

Goal 2: Improve student learning in online coursefy implementing requirements

for those students who do not have the necessarghmical skills to be successful in
online courses

Objective C: Students identified as weak in techieal skills will be required to
register for seated courses only until they have ogpleted remediation.

» Strategy: Prohibit students who score below the d¢toff from
registering for online courses

Beginning in Fall 2011, students falling below twmputer skills assessment cut-
off score will be allowed to register for seatedises only. Research completed by
BRCC’s QEP committee, in combination with BRCC’dioa faculty’s own experience,
has shown that students who are unequipped anépemad for learning in an online
environment, if given the opportunity, will oftenmll in online courses without
realizing that they may be unprepared to succddik strategy is designed to ensure that
no student who is technically unprepared to leana, therefore, unlikely to be successful
in an online class will be enrolled. Once a studers completed CIS 70 with a grade of
C or better (see Objective D) and passed the Aaceplretest, that student will be
allowed to enroll in online courses.

Objective D: Students enrolling in online coursewvill be able to perform basic
computer skills including file management, email, t.

52
BRCC Quality Enhancement Plan
Be Ready for Online Classes



» Strategy: Remediation in the form of CIS 70, a bas skills computer
course, will be required for all students falling kelow the computer
skills assessment cut-off score
Beginning in Fall 2011, the remediation compondrithe QEP will be

implemented. All incoming students who take Acagglr and do not score above the
pre-determined cut-off score will be required toet&IS 70, a basic computer skills
course, as a means of remediation. The CIS 7@alum includes the identification of
computer components, an overview of operating syst@perating computers, accessing
files, printing documents and performing basic a@pions operations. At the end of
CIS 70, students will retake Accuplacer. Those etisiwho do not score above the cut-
off on the Accuplacer retest and receive a grad€0br better in the class will be

referred to the STAR Learning Center for furtheneeliation.

Goal 3: Improve student learning in online course®y providing students with
specific information on each individual online couse being offered

Objective F: Students and advisers will have easyccess to all necessary
information on a particular online course so they an make an informed decision on
the student’s ability to meet all the requirementf that course prior to registration

» Strategy: Provide students and advisers with CouessRequirement
Outlines (CROs) for every online course being offed

Beginning in late Spring 2012, Course Requiremartti@s (CROs) will be
available for every online course being offeredall 2012. The purpose of the CRO is
to identify, for each online course, exactly whatadent should expect in that course
including specific information about technical $kilspecial software, time commitments,
types of assignments, and policies for a coursecess to this information will enable
the student and the advisor to make a more inforsleedsion about that student’s
potential for learning in that particular courseéSAppendix | for a sample CRO).
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e Strategy: Train all faculty on how to complete thenew CROs, how to
access the CROs when advising, and how the CROsatd to student
learning

A faculty workshop will be held in early Spring 2Dfocused primarily on the
new CROs. The workshop agenda (see Appendixa doaft agenda) will begin with an
explanation of the research and reasoning behmdréation and development of the
new outlines, particularly the QEP Committee’s stydelief that the CROs will directly
impact student learning. The workshop will thenventoward training on the proper
way to complete a CRO for each individual coursey and where to submit a completed
CRO, the various locations the CROs will be act#ssas well as, the important role the
CROs will play in advising students who are considgregistering for an online course.
Goal 4: Improve student learning in online coursedy giving students the

information they need to determine if they can sua@ed in an online learning
environment

Objective E: Students will be able to recognize iheir personal characteristics,
technical skills and computer capabilities are suftient for success in an online
learning environment.
» Strategy: Redesign ACA 115, the basic study skilldass required for
all incoming students, to include a standardized s#on titled “R U
Ready for Online Courses”
Beginning in Fall 2013, the newly redesigned ACA Tlass will be

implemented as it is introduced to all incomingdstats. ACA 115, BRCC'’s two-hour
mandatory basic study skills course, was determioédx the best opportunity the
College has to inform every incoming student ofrégmities of online learning. The
course will be re-designed by the QEP committe Tidchnology and Distance Learning
Coordinator, and selected faculty as part of th&QEhe goal of this re-design is not so

much to ensure student success in online courséisisato help students determine if
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they are good candidates for online courses. Thaeunit will include information on
the personal characteristics which correlate teessgin online courses, the necessary
access to and time required on a computer in adl/pnline course, the basic computer
hardware and software requirements for most omdmeses, the technical skills needed
for learning to occur in an online environment, dmel location and interpretation of the
Course Requirement Outlines.
» Strategy: Train faculty to teach the newly redesiged ACA 115

In Spring of 2013, a faculty workshop and trainday will be held (see
Appendix K for a draft agenda) which will be focdsan training faculty to teach the
newly redesigned ACA 115 course. Current pra@id@RCC is that any faculty
member may be called upon to teach ACA 115. Tihisjmperative to the validity of
the QEP, that all faculty are trained on the ragtesf ACA 115. The course
curriculum, syllabus and student learning outcomidibe standardized to ensure that all
students at BRCC are receiving the same informatiehto add validity to future
statistical comparisons based on the student leguoitcomes for this course. The
implications of the new unit to student learnindi Wwe emphasized throughout the

workshop.
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Table 2: Timeline for Implementation of Strategies

Strategy Fall  Spr  Fall ‘Spr Fall  Spr Fall ‘Spr Fall | Spr

2009 | 2010 2010 2011 2011 | 2012 | 2012 | 2013 2013 2014

Gather baseline data, develop surveys
and complete other preparatory work

Faculty workshop on new computer
skills assessment

Require computer skills assessment fgr
all incoming students

Determine appropriate cutoff score for
placement test

Faculty workshop on computer skills
assessment score report sheets and
remediation requirements

Remediation in the form of CIS 70 for
students scoring below cutoff

Prohibit enrollment in online classes for
students scoring below cutoff

Faculty workshop on CROs

Course Requirement Outlines availablg

U

Faculty workshop and training day on
ACA 115 redesign

ACA 115 redesign implementation
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QEP ASSESSMENT

The assessment methods described in the follovaatios will be used to
determine if the QEP is properly structured towaltbe College to achieve its stated goal
of improving student learning in online coursehe QEP committee has put into place
minimum performance standards that will serve agdgsired outcomes for this plan.
These performance standards must be achieveddeneeithat the strategies being
implemented are positively affecting student leagrin online courses. Both direct and
indirect measures will be used to determine thectitfeness of the strategies and the
attainment of the stated objectives. Should atteng the assessments provide evidence
that these minimum performance standards are mog Inget, the committee will review
and re-evaluate the selected strategies and muisgores as necessary. As demonstrated
in Figure 7 below, the QEP administrator will conie to monitor these direct and
indirect measures of success throughout the fie-glan and make the necessary

revisions in order to meet the objectives of thePQE

Revise
) Implement
Strategies Strategies
as Needed ®

Assess
Attainment
of
Objectives

Figure 7: Cycle of Implementation, Assessment, and Revision
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Direct Measures

Direct measures of assessment are those whiclo@usdd directly on student
learning. Student learning will be measured basegdretest posttest data obtained from
the computer skills assessment and the studemimgaoutcomes set forth for each
particular online course. In order to ensure thigity of the results of these assessments
of student learning, the QEP committee focusedonrdine courses which will develop
student learning outcomes to be used for the fea ymplementation of the QEP. The
committee chose six courses that are offered esemester and are usually taught by the
same instructor. This selection will allow comgans to be made of student learning
outcomes in these courses both prior to and dfeemiplementation of the strategies
with minimal confounding effects. The selectedrses are Physical Education 110,
Accounting 120, English 111, Sociology 210, Introtion to Computers 110, and Early
Childhood Education 119.
Indirect Measures

Various indirect measures will also be used tossstee effectiveness of the QEP
strategies and the attainment of the stated obg=ctiSome indirect assessments will be
based on an analysis of the reported perceptiofecolty, staff and students through the
use of surveys. Additionally, surveys will be usedneasure the success of faculty
workshops. Attrition data and failure rates wi@abe used as indirect measures of the
success of the strategies being implemented aeckftre, the attainment of the stated

objectives of the QEP.
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Assessing the Objectives
Objective A: Students will be tested on their techical skills.
The attainment of this objective will be measuasdollows:
1) By Spring 2010, a policy regarding students’ reguoient to take the Computer
Skills Assessment will be included in the Policasl Procedures Manual and in

the Student Handbook.

2) By Fall 2010, 100% of all incoming students who raoé waived from placement
testing will take the Accuplacer Computer SkillssAssment.

3) By Spring 2011, a positive correlation coefficientat least 0.75 comparing
student learning outcomes in online courses andiplecer scores will show that
Accuplacer is indeed a valid test of the compukédissnecessary for online

learning to occur.

Objective B: Students and advisers will benefit bknowing the student’s level of
technical skills based on a score report sheet arah accurate cut-off score.

The attainment of this objective will be measursdalows:

1) In Spring 2010, a faculty workshop will be held attended by at least 90% of
full-time faculty. During that event, faculty witle informed of the QEP
committee’s decision to implement a new computélsskssessment, how that
decision was made, and the computer skills tegtingedures.

2) In Spring 2010 a survey given at the completiotheffaculty workshop, will
show that at least 80% of the faculty surveyed tstdad the need for the new

computer skills placement test and its implicationsstudent learning.
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3) By Spring 2011, a comparison of student learning@ues in online courses and
their Accuplacer scores will provide the QEP teatuable data regarding the
appropriate cut off score for the Accuplacer test.

4) In Spring 2011, a faculty workshop will be held atténded by at least 90% of
full-time faculty. During that event, faculty wile informed of the new computer
skills assessment cut-off score, how that scoredeteymined, how to interpret
the score report sheets, and how to advise studeatsdingly.

5) In Spring 2011, a survey given at the end of tlelts workshop will show that
at least 80% of faculty surveyed can correctlyrpprtet the new score report
shows, know the cut-off score the assessment atherstand how to advise

students according to their scores.

Objective C: Students identified as weak in compuar skills will be required to
register for seated courses only until they completremediation and pass the
computer skills assessment retest
The attainment of this objective will be measursdalows:
1) By Fall 2011, 100% of students who do not meettiteoff score for the
computer skills assessment will be prohibited fremmolling in online courses.
2) By Spring 2011, attrition rates for online coursel decrease by at least 5%.
3) By Spring 2011, failure rates for online coursel eecrease by at least 5%.
4) A statistical comparison computed at the end ofRale2011 semester and again
at the end of the Spring 2012 will show a significdifference (based on an alpha

level of .05) between student learning outcomesrpa and after registration

requirements and remediation.
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Objective D: Students enrolling in online coursewvill be able to perform basic
computer skills including file transfer, downloading files, emails, etc.

The attainment of this objective will be measursdalows:

1) By Fall 2011, 100% of students who do not meettiteoff score for the
computer skills assessment will be required to @K 70 as remediation.

2) By Spring 2012, pretest and posttest comparisodgofiplacer scores will show
an increase of at least 10% in 80% of studentsviegeremediation.

3) By Spring 2012, 80% of students required to tak® @ will show mastery of
70% of the student learning outcomes associatddtivtt course by the end of
the semester.

Objective E: Students, faculty and advisers will ve access to all necessary
information on a particular online course so they an make an informed decision on
the student’s ability to meet all the requirementf that course prior to registration
via the new Course Requirement Outlines (CRO).

The attainment of this objective will be measursdalows:

1) By early Spring 2012, a faculty workshop and tnagnday will be held and
attended by at least 90% of all full-time facultijhe training will pertain to
completing and accessing the new course requireautimes as well as their
benefit to advising students and the impact onestutarning.

2) By Spring 2012, a survey distributed at the conolusf the faculty training will
show that at least 80% of full-time faculty survéyen demonstrate complete
understanding of the location of and the needifer@RO'’s as well as
demonstrate the ability to produce a CRO.

3) By late Spring 2012, a CRO will be accessible foarg online course being

offered in the Fall 2012 Semester.
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4) By Fall 2012, 80% of faculty advisers surveyed Wwdlve referred to the Course
Requirement Outlines when advising a student isteckin taking one or more
online courses.
5) By Fall 2012, 80% of students surveyed will know tbcation of the Course
Requirements Outlines and will agree that if thelyuse them, they have found
them to be helpful in determining if they could seed in a particular online
course.
6) By Fall 2012, 80% of online students surveyed déimonstrate an increase in
their understanding of the requirements for thalin@ course over previous
semesters.
Objective F: Students will be able to recognize their personal characteristics,
technical skills and computer capabilities are suf€ient for success in an online
learning environment via a redesign of the requiredasic study skills course, ACA
115.

The attainment of this objective will be measursdalows:

1) By Spring 2013, a faculty workshop will be held attended by at least 90% of
full-time faculty where faculty will be trained teach the newly redesigned ACA
115

2) By Spring 2013, a survey given at the end of tloailtsg workshop will show that
80% of faculty surveyed know the key componentthefnew “Online” unit in
ACA 115.

3) By Fall 2013, 80% of ACA 115 students surveyed agjfee upon the basic
course content and topics that were covered duhnieig semester of ACA 115
and will be able to identify the skills and qualdtions one must possess in order
to be successful in an online learning environment.
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4)

5)

6)

7

By Spring 2014, ACA 115 pre-test and post-test daltting to the new online
unit will show an average increase in scores tdagt 20% over the course of the
semester.

By Summer 2014, a statistical comparison of stutkarhing outcomes in
selected online courses prior to the redesign oAACTS5 and after will show a
significant difference (at a .05 alpha level) atierefore, indicate that there has
been an effect on student learning.

By Spring 2014, failure rates for online courseb @ecrease by at least 5%.

By Spring 2014, attrition rates for online coursek decrease by at least 5%.
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STUDENT LEARNING OUTCOMES AND THE QEP

All direct measures of assessment in the QEPbeilbased on pretest posttest
data and the mastery of student learning outcorBesonline courses will be assessed
throughout the five years of the QEP using stutkarning outcomes. These six courses
represent a variety of disciplines and include ¢hosurses that, based upon BRCC'’s
research, have been the most challenging to osludents. The courses that will be
followed are Physical Education 110, Accounting,126glish 111, Sociology 210,
Introduction to Computers 110, and Early Childh&awhlication 119. All of these courses
are offered online in both the Fall and Spring s&ers and are taught by the same
instructors both semesters.

Each of the chosen courses will develop specitidestt learning outcomes which
will be evaluated using such things as course eddxbdssignments and tasks, course
activities, portfolios, rubrics and pretest andtfest data. Student learning outcome data
will be collected for all six courses throughout fimplementation of the QEP, including
one year of baseline data prior to the implememtadf any strategies.

The QEP Administrator will, at the end of every sster, compute a statistical
comparison of student learning outcomes in thelsosen online courses, comparing
outcomes prior to the implementation of strategies after. This will enable the QEP
team to determine the effectiveness of each selattategy. If the minimum
performance standards set by the QEP team ardhmeatonclusion will be made that
strategies being implemented are in fact havingsative impact on student learning in

online courses.

64
BRCC Quality Enhancement Plan
Be Ready for Online Classes



Table 3: BRCC’s QEQ Objective Assessment Matrix

GOALS

OBJECTIVES STRATEGIES

ASSESSMENTS

OVERALL GOAL: To improve student learning in ondircourses.

OUTCOMES

1. To improve
student learning in
online courses by
identifying which
students do not
have the technical
skills necessary to
be successful in
online courses

G. Students will be
tested on their
technical skills.

Require a
computer skills
assessment

Accuplacer .

Correlation .

Computation

100% of all incoming students who are not
waived from placement testing will take the
computer skills placement test

A positive correlation coefficient of at least 0.75
comparing student learning outcomes in online
courses and Accuplacer scores will show that
Accuplacer is indeed a valid test of the computer
skills necessary for online learning to occur

H. Students and
advisers will
benefit by
knowing the
student’s level
of technical
skills based on a
score report
sheet and an
accurate cut-off
score.

Create support
and
understanding
of the new
computer skills
assessment
and its
implications on
student
learning in a
faculty
workshop

Faculty Survey
given at

completion of
the workshop

Faculty workshop will be held and attended by
at least 90% of full-time faculty

80% of all faculty present will respond
knowledgably regarding the need for the new
computer skills placement test and its
implications on student learning
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1.(Continued) To
improve student
learning in online
courses by
identifying which
students do not
have the technical
skills necessary to
be successful in
online courses

(Continued)
Students and
advisers will
benefit by
knowing the
student’s level
of technical
skills based on a
score report
sheet and an
accurate cut-off
score.

Determine the
appropriate
cut-off score
for the
computer skills
assessment
based on first
year scores and
research
garnered from
Accuplacer

A statistical
comparison of
Accuplacer
scores and
student
learning
outcomes
(SLOs)

Statistical comparisons between Accuplacer
scores and SLOs in online courses will be used to
determine the appropriate cut-off score for the
computer skills assessment

In a faculty
workshop,
train faculty on
the
interpretation
of the
computer skills
assessment
score report
sheets and
how to advise
students based
on their scores

Faculty Survey
given at the

completion of
the Workshop

80% of all faculty present will correctly interpret
a sample score report sheet and will advise the
student correctly according to the student’s
score
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GOALS

OBJECTIVES

STRATEGIES

ASSESSMENTS

OVERALL GOAL: To improve student learning in ondircourses.

OUTCOMES

2. To improve
student learning in
online courses by
implementing
requirements for
those students who
do not have the
necessary technical
skills to be
successful in online
courses.

C. Students Prohibit
identified as students who
weak in fall below the
computer skills cutoff score
will be required from enrolling
to register for in online
seated courses courses
only until they
complete
remediation and
pass the
computer skills
assessment
retest.

D. Students Remediation in
enrolling in the form of
online courses required

will be able to
perform basic
computer skills
including file
transfer,
downloading
files, emails, etc.

registration of
CIS 70, a basic
computer skills
course, for
students falling
below the
assessment
cut-off score

A statistical .
comparison of
SLOs online
courses, prior
to prohibition
of online
registration
and after

Pass-fail rate .

Attrition rates

A statistical comparison will show a significant
difference between the groups at an alpha level
of .05

The failure rate for online courses will decrease
by at least 5%

Attrition rates for online courses will decrease
by at least 5%

CIS70preand |«
post test
comparison

Accuplacer .
test/re-test

80% of those students required to take CIS 70
will show mastery of 80% of CIS 70’S student
learning outcomes by the end of the semester.

Pre-test/post-test comparison of Accuplacer
scores will show an increase of at least 10 points
in 80% of students receiving remediation
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GOALS

OBJECTIVES

STRATEGIES

ASSESSMENTS

OVERALL GOAL: To improve student learning in ondircourses.

OUTCOMES

3. To improve
student learning in
online courses by
providing students
with specific
information on
each individual
online course being
offered

E.

Students and
advisers will
have access to
all necessary
information on
a particular
online course so
they can make
an informed
decision on the
student’s ability
to meet all the
requirements of
that course
prior to
registration.

Provide
students and
advisers with
Course
Requirement
Outlines (CROs)
for every
online course
being offered

Student Survey

Online Student
Survey

Online Faculty
Survey

Train faculty on
the process of
completing
CROs,
accessing the
CROs when
advising, and
how the CROs
relate to
student
learning

Faculty Survey
given at the
completion of
Workshop

80% of all BRCC students surveyed will know the
location of the CROs and will agree that if they
did use them, they have found them to be
helpful in determining if they can succeed in a
particular online course.

80% of all online students surveyed will know
the location of the CROs and 80% of those that
accessed the CROs prior to enrollment will
report having had correct expectations of the
requirements of that course.

80% of online faculty surveyed will report an
increase in their student’s knowledge of the
requirements for that course

80% of faculty present will know the pertinent
information regarding the CROs, including how
to fill them out, where to find them, how to use
them in advising students and how they relate
to student learning
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GOALS

OBJECTIVES

TRRATEGIES ASSESSMENTS

OVERALL GOAL: To improve student learning in ondircourses.

OUTCOMES

4. To improve
student learning in
online courses by
giving students the
information they
need to determine
if they can succeed
in online courses

F.

Students will be
able to
recognize if
their personal
characteristics,
technical skills
and computer
capabilities are
sufficient for
success in an
online learning
environment.

Redesign ACA
115, the basic
study skills
class required
for all incoming
students, to
include a
standardized
section, “R U
Ready for
Online
Courses.”

ACA 115
Pretest/Post-
test on new
section, “R U
Ready for
Online
Courses”

Statistical
comparison of
SLOs in
selected online
courses prior
to the redesign
of ACA 115 and
after

Pass-fail Rates

Attrition rates

Train faculty to
teach the
newly
redesigned
ACA 115 during
a faculty
workshop

Faculty Survey
given at the
completion of
Workshop
Student Survey
at completion
of ACA 115

A comparison of pre-test/post-test scores given
at the beginning and end of ACA 115 will show
an average increase in scores of at least 20%

A statistical comparison will show a significant
difference between the groups at an alpha level
of .05

Failure rates for online courses will decrease by
at least 5%

Attrition rates for online courses will decrease
by at least 5%

80% of faculty present will know the key
components of the new “Online” unit in ACA
115

80% of students surveyed in all sections of ACA
115 will report having been taught the same
material regarding online courses
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Table 4: Five Year Timeline For QEP

ne

OBJECTIVE TARGET DATE | ACTION OUTCOME

|.SACS approves BRCC QEP Spring 2009 Onsite visit will occur October229" with By Spring 2009 SACS accreditation

proposal SACS team. will be announced and the QEP will b

approved.

II.Position staff to administer the QEP | Spring 2009 A salary will be budgeted and intengewil By the end of January 2009 a part-tin
be conducted in search of a part-time person fmerson will be on BRCC staff in the
administer the QEP. position of QEP Administrator.

[ll. Preparation for implementation of | Spring 2009 Using the selection of the QEP commjttiee | Have in place a computer skills

a new computer skills placement test

QEP team will set up testing logistics, ameng
the procedure, inform advisers of the change
and prepare to begin implementation of the
testing in Spring 2009.

| assessment and a corresponding pol
sand procedure.

cy

A. Order chosen computer skills
assessment

Late Fall 2009

Assessment will be ordered by QEP
Administrator.

Agreed upon assessment will arrive
ready to be installed by early Spring
2010.

B. Have STAR Center Computers
ready to use chosen assessment

Early Spring 2010

IT Department will make any nesegg system
adjustments for using computer skills
assessment test on determined number of
computers in the STAR Center

Several Star Center computers will be
ready to be used by early Spring 201

C. Set up testing logistics with the
STAR Center

Early Spring 2010

Student Services and the STAReZamill
coordinate the timing and delivery of placem
tests and the appropriate places to publicize
information.

bpbordinated by the STAR Center staff
tAikis schedule will be publicized in
various yet to be determined ways.

D. Amend procedures regarding the
computer placement test

Early Spring 2010

The QEP team will amend the mtoce
regarding the newly adopted computer
placement test. It will then be reviewed by th
Management Team and the President for the
approval.

BRCC will have an amended procedy
on the newly adopted computer skills
passessment and placement test.

ir

E. Update faculty on new computer
placement test

Spring 2010

Determine the best way to inform atufty of
the new computer skills assessments for fall
2010 incoming students and the logistics
relating to assessments.

All faculty will have complete and
accurate information regarding the
computer skills assessment for
incoming students.

A schedule will be in place and will be

D

©

.

ire
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OBJECTIVE

TARGET DATE

ACTION

OUTCOME

IV.Skills Assessment

Fall 2010- Spring
2010

Begin the assessment of all incoming studentséhcoming students for the Fall 2010

computer skills.

semester will have their computer an
technical skills assessed by BRCC.

A. Implement the placement test of
computer skills for all incoming
students

Fall 2010

Have all incoming students for Fall 2@4Ke
the computer skills assessment test at the ST
Center. All students will be allowed to take

All incoming students will take the
Abdtnputer skills assessment test in th

STAR Center. Testing will take place

online courses regardless of their score on theand scores will be kept on file by the

placement test.

QEP team with no further action
necessary by this group of incoming
students.

(D

B.Track all students’ performance in
selected online courses.

Fall 2010

Student Learning Outcomes will be reedrd
for the six chosen online courses from Fall
2009-Spring 2014. The QEP Administrator
will run a statistical comparison of SLO’s,
grades and retention rates compared to
computer skills assessment scores.

The QEP Administrator and the QEP
team will produce and review data
correlating online course grades with

computer skills assessment scores fqg

the Fall of 2010.

=

V. Determine cutoff score for
placement test and design results
sheets

Early Spring 2011

A cutoff score will be determirsabed on

A cutoff score will be determined and

research by the QEP team and a results shegtesults sheet will be created which

will be created to effectively communicate a

clearly reports a student’s score on th

student’s score and any subsequent action thabomputer skills assessment and advi

must be taken.

them of any necessary action.

A. Determine cutoff scores for
computer placement test

Early Spring 2011,

The QEP team, the Director of LED

By spring 2011 there will have been

computer and online instructors will determinedetermined a “passing” score for the

the appropriate cutoff score based on data
gathered from Fall 2009 to Fall 2010 which
compare placement test scores and success
online courses.

computer placement test.

n

B. Redesign placement test results
sheet given to students

Early Spring 2011,

Based on the determined cutaffesca results
sheet will be designed by the Registrar and
Student Services that will effectively
communicate to students their score on the

be taken, if any.

A results sheet will be provided to all
students taking the computer skills
assessment test and their advisers,

which will clearly communicate to
placement test and what further action needs tbem their results, as well advise ther

of any further action they must take.
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OBJECTIVE TARGET DATE | ACTION OUTCOME
VI. Online Course Requirements Summer 2010 The QEP team and faculty will work tbgeto| An online FAQ and readily accessible
ensure readily available information on onling course information sheet will
courses which will benefit all students disseminate pertinent information to
considering taking an online course. students so that they can determine
their ability to achieve success in a
particular online course.
A. Develop a course requirement outlin€all 2011 Selected faculty & QEP team will prodace | Selected faculty will have developed

for online courses which will be
available to students prior to
registration for Fall 2012

template which will incorporate all pertinent
technical information about an online course
well as the course requirements to help stud
determine their ability to succeed in that cout
This template could be used by any online
instructor.

proposed template and provided this
aemplate to the QEP team by a yet to
cdetermined date.
se.

j8Y)

be

B. Approve the final course requiremer
outline.

tEarly Spring 2012

Faculty council will approve thaster
template, and it will be implemented for all
online courses.

The final template will include all

their ability to succeed in a particular
online class, and the template will be
implemented for the chosen online
courses.

information students need to determine

C. Determine the best place/places to
post course information.

Early Spring 2012

The QEP team, select facultytH€&,Director
of ITDLS and the BRCC Web Master will
decide the best place/places to post the onlir
course information so it is available for viewif
by students

The destination of the posting of onlir
course requirement outlines will have
ideen determined and all involved
ngarties will be informed of the decisio
to post, the location of the posting an
the date posting will begin.

e

|© Ben |

D. Use of course requirement outlines

Spring 2012

ull-time faculty will be shown examples of
course requirement outlines for online course
The blank templates will be handed out and
discussed until everyone has full understand
of the need for and the ability to produce the
course requirement outlines.

All full time faculty will be able to fill
2gIUt course requirement outlines for
their online courses and have a

such a sheet, where the sheets will b
located, and how the sheets will bene
their students.

rapmplete understanding of the need for

<]
fit
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OBJECTIVE

TARGET DATE

ACTION

OUTCOME

E.Post course requirement outlines for
online courses

Prior to Fall 2012
registration

The BRCC webmaster will be provided cours

requirement outlines for every online course

be posted on the BRCC web site as well as amy and easily accessible by all students

other locations deemed necessary (i.e.,
Moodle).

eCourse requirement outlines for all
t@nline courses will be readily availabl

D

enrolling for the Fall 2012 semester.

VII. Redesign ACA 115

Fall 2012

The QEP team, the Director of ITDLS and

several selected faculty members will begin tchour required Study Skills class for all

redesign ACA 115, the required one-hour St
Skills class taken by all incoming students.

ACA 115 will continue to be a 1 credit

ugdycoming students; however, it will
now contain a unit to prepare student
for online learning.

[72)

A.Develop a unit on online learning
preparation

Fall 2012

The QEP team, Director of ITDLS, and sale

selected faculty members will develop a unit

which focuses on preparing students for onlinstudents for online learning will have

learning for inclusion in the ACA 115 class.

By the end of spring semester 2013 a
new unit which focuses on preparing

been developed for ACA 115.

B.Standardize course content

Fall 2012

The QEP,tegtimthe selected faculty, will
standardize the course content for ACA 115
ensuring that all ACA 115 instructors will be
teaching the same study skills, and students

be taught the same content regardless of the

section they sign up for.

By the end of spring 2013, ACA 115

will have been standardized ensuring
that all faculty are teaching the same
wilkterial in all sections of ACA 115.

C.Develop course overview

Spring 2013

The QEP twémselected faculty members
will develop a new course overview for ACA
115 to reflect all changes, including the

standardization of course content, and includimgwly designed course.

a new unit on preparation for online learning

By the end of Spring 2013 a new
course overview of ACA 115 will be in
place which accurately describes the

D. Faculty Training on the newly
designed ACA 115.

Spring 2013

A meeting will be set up for mandatory
attendance by all full-time faculty and all
adjuncts who will be teaching ACA 115. The
training will be led by the selected faculty wh
redesigned ACA 115. The format of the
training will be determined by the selected
faculty.

The faculty will be oriented to the new
ACA 115 and how it relates to the
QEP. The importance of the new unit
pon technical skills and having
consistency across all sections will be
understood and embraced by all
faculty.
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OBJECTIVE

TARGET DATE

ACTION

OUTCOME

S

E.Additional faculty training on Spring 2013 All faculty will be briefed on the QE€search | Faculty will be knowledgeable of

considerations for online courses and the conclusions made about variables | student characteristics and other
students should consider to determine their | pertinent factors which impact succes
ability to be successful in an online course. | in online learning.

VIII. Identify any improvements Fall 2011 - Data will be gathered by the QEP Success will be measured and

through data analysis Spring 2014 Administrator from the six chosen online comparisons will be made in regard tp
courses. the QEP initiatives and success in

online courses.
A. Identify students who Fall 2011 — All students who do not pass their initial All students who took seated CIS 70

demonstrated adequate improveme
of their computer/technical skills afte
completion of CIS 70

nSpring 2014
r

computer skills placement test and are requi
to take CIS 70 and will be re-assessed at the
end of that semester. Those who pass the

computer skills re-assessment will be identifi

\"2J

rexhd showed adequate computer skills
improvement upon re-assessment wi
have been identified.

ed.

B. Track those students to ascertaif
their success in online courses

1 Fall 2011-Spring
2014

Data will be gathered from the six pilot cours
and comparisons will be made

e comparison of student learning
outcomes in online courses prior to and
after our strategies will be made

D. Assess data and identify
suggestions for improvement

Fall 2011-Spring
2014

The data gathered will be assessed, statistic
analysis will be run, and the results will be
discussed by the QEP team and other select
members of faculty. Revisions will be made
based upon the review of this data.

allhe effectiveness of the strategies will
be determined and necessary revisions
adill be discussed.

XIII. Identify improvements through
surveys

Fall 2012-Spring
2014

Survey students and teachers to ascertain th
usefulness of the new course requirement
outlines and revise as necessary.

eé0pinions, suggestions and comments
will be gathered regarding the new
course requirement outlines and
changes will be made to sheets as
deemed necessary.

A.Create surveys to determine
students’ and advisers’ satisfaction
with the new course requirement
outlines

Summer 2012

The QEP Administrator will create sysve
which assess both students’ and advisers’
satisfaction with the new course requirement
outlines while also gathering helpful commer
and suggestions from both groups.

Surveys will be created which will
gauge student and advisor satisfactian
with the new course requirement
teutlines.
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OBJECTIVE

TARGET DATE

ACTION

OUTCOME

B. Survey students to assess their
satisfaction with course requirement
outlines

Fall 2012-Spring
2014

Students’ satisfaction with the new course
requirement outlines will be ascertained
through survey questioning. Comments and
suggestions will be requested and the results
will be tabulated by the QEP Administrator af
discussed by selected faculty.

Student satisfaction of the new cours
requirement outlines will be
determined and their comments

y gathered and discussed.

nd

C. Survey advisers to assess their
satisfaction with course requirement
outlines

Fall 2012-Spring
2014

Advisers’ satisfaction with the new course
requirement outlines will be ascertained
through survey questioning. Comments and
suggestions will be requested and the results
will be tabulated by the QEP Administrator af
discussed by selected faculty.

Advisor satisfaction of the new cours
requirement outlines will be
determined and their comments

y gathered and discussed.

nd

C.Revise course requirement outling
as needed

2 $Spring 2011-Fall
2011

The QEP team will review all survey data,

comments, and suggestions and then make
necessary changes to the course requiremer
outlines.

Course requirement outlines will be
angvised based on input from students
itand advisers.

XIV. Continuation of Skills
Assessment

Fall 2011 — Spring
2014

All incoming students will continue to have

their computer/technical skills assessed by a
placement test, restrictions will be placed on
their ability to take online courses accordingl
and computer skills will be re-assessed upon
completion of CIS 70

The assessment of computer skills w
continue, as well as the placement in
seated ACA 115 and a re-assessmer

Y,

o
It.

A.Continue to administer placement
test to all incoming students

Fall 2011 — Spring
2014

All incoming students will be directed to the
STAR Center for the computer skills

assessment test. They, as well as their advis
will receive a report of their score.

Incoming student’s computer skills w
be assessed and their scores will be
seeported.

B. Students/Advisers receive
recommendations for those students
needing to take CIS 70

Fall 2011 — Spring
52014

Advisers will receive score reports from the
STAR Center and will inform students who w|
need to take CIS 70.

Students who do not pass the compu
ilbkills assessment will be informed of
their need to enroll in a seated sectio
of CIS 70.

ter

>

XX. Evaluate QEP

Spring 2014

QEP Administrator will prepare fingbogt for
SACS

Final assessment of the QEP will be
reported to SACS during Fall 2014.

A. Prepare final report

Summer 2014-H
2014

aDEP Administrator will write the final report,
concluding the effectiveness of the QEP.

During Fall 2014, a comprehensive
evaluation of the QEP will be sent to

SACS.
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Table 5: Estimated Costs And Budget Assumptions Ofhe QEP

As of July 1, 2008

BLUE RIDGE COMMUNITY COLLEGE

Expense Objects FY 2008-09 FY 2009-10 FY 2010-11 FY 2011-12 FY 2012-13 Project Cost

Instructional Design S 432248 S 232634 S 7,631.46 S 77815 S - S 15,058.43
Training S - $22,737.47 S - S - S - S 22,737.47
Institutional Support $12,094.60 $29,430.32 S 33,909.57 $32,366.98 S 28,853.89 $136,655.36
Other S - $16,000.00 $ 16,000.00 $16,000.00 S 16,000.00 S 64,000.00
$16,417.08 $70,494.13 S 57,541.03 $49,145.13 S 44,853.89 $238,451.26
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BLUE RIDGE COMMUNITY COLLEGE

COMBINED ESTIMATED COSTS AND ASSUMPTIONS OF THE QEP

AS OF JULY 1, 2008

Instructional Design
Amend procedures regarding the computer placement test
Update advisors on new computer placement test
Determine eighteen online courses
Develop course information template for online courses
Complete final course template for six chosen online courses
Determine the best place/places to post course info.
Redesign ACA 115
Determine cutoff score for placement test and design results sheets
Develop an online FAQ
Develop a course information sheet for every online course
Identify students still deficient in computer/technical skills - ACA 115
Remediation for students who have taken a seated ACA 115

Training
Adjunct Training - ACA 115
Faculty Training for all full-time faculty regarding advising students
Training for all full-time faculty - ACA 115

Institutional Support
QEP Administrator
Set up testing logistics with the STAR Center
Amend procedures regarding the computer placement test
Update advisors on new computer placement test
Web master to determine the best place/places to post course info.
Determine the best place/places to post course info.
Administer placement test to all incoming students
Redesign ACA 115
Determine cutoff score for placement test and design results sheets
Redesign Placement test results sheet given to students
Develop an online FAQ
ID students who demonstrated adequate improvement - ACA 115
Reassess students at completion of additional training

Other
Computer Skills Assessment Software

In-Kind/Additional Cost to the College

Combined In-Kind and Additional Cost by Year Total In-Kind Additional Total

FY 2008-09 FY 2009-10 FY 2010-11 FY 2011-12 FY 2012-13 Project Cost Cost Cost Project Cost
S 361.26 S 361.26 S 361.26 S 361.26
S 60.21 S 60.21 S 60.21 S 60.21
S 1,775.38 S 1,775.38 S 177538 S 1,775.38
S 353.02 S 353.02 S 353.02 S 353.02
S 1,712.40 S 1,712.40 S 171240 S 1,712.40
S 60.21 S 60.21 S 60.21 S 60.21
S 2,326.34 S 2,326.34 S 232634 S 2,326.34
S 330.58 S 330.58 S 330.58 S 330.58
S 4,997.46 S 4,997.46 S 499746 S 4,997.46
S 2,303.42 S 2,303.42 S 23134 S 2,303.42
S 203.00 S 203.00 S 203.00 S 203.00
$ 575.15 $ 575.15 S 575.15 $ 575.15
S 43248 S 2,32634 $ 7,631.46 S 77815 $ - S 15,058.43 $ 1505843 § - S 15,058.43
S 600.00 S 600.00 S 600.00 $ 600.00
S 15,09%.83 S 15,09%.83 $ 1509.83 S 15,09%.83
$ 7,040.64 $ 7,040.64 S 7,040.64 $ 7,040.64
S 273747 S -8 -8 -8 22,737.47 S 213747 § 600.00 $ 2,731.47
S 10,540.00 $ 21,79800 $ 22,5300 $ 2329200 $ 24,091.00 $ 102,244.00 $ 10224400 $ 102,244.00
S 385.98 S 385.98 S 385.98 S 385.98
S 312.90 S 312.90 S 312.90 S 312.90
S 52.15 S 52.15 S 52.15 S 52.15
S 751.42 S 751.42 S 751.42 S 751.42
S 52.15 S 52.15 S 52.15 S 52.15
S 6,9%4.40 S 7,15893 $ 7,35809 S 3,781.81 §$ 25,263.23 S 2526323 S 25,263.23
S 667.92 S 667.92 S 667.92 S 667.92
S 242.75 S 242.75 S 242.75 S 242.75
S 458.13 S 458.13 S 458.13 S 458.13
S 2,545.68 S 2,545.68 S 2,545.68 S 2,545.68
S 981.08 $ 981.08 $ 981.08 $ 2,943.24 S 29324 S 2,943.24
$ 735.81 $ 735.81 S 735.81 $ 735.81
S 12,0960 $ 2943032 $ 3390957 $ 32,366.98 $ 28,853.89 $ 136,655.36 S 3441136 $  102,244.00 $ 136,655.36
$ 16,000.00 $ 16,000.00 $ 16,000.00 $ 16,000.00 $ 64,000.00 S - S 64,000.00 $ 64,000.00
S -8 16,000.00 $ 16,000.00 $ 16,000.00 $ 16,000.00 $ 64,000.00 $ - S 64,000.00 $ 64,000.00
S 16,417.08 $ 70,494.13 S 57,541.03 $ 49,145.13 $ 44,853.89 $ 238,451.26 S 71,6076 S 16684400 $ 238,451.26
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FY2008-09 FY2009-10 FY2010-11 FY2011-12 FY2012-13 Total

Instructional Design
Amend procedures regarding the computer placement test S 361.26 S 361.26

(Full-time faculty compensation (2 faculty @ $25.11/hr for 6 hours each, including Fringe Benefits)

Update advisors on new computer placement test S 60.21 S 60.21
(Full-time faculty compensation (2 faculty @ $25.11/hr for 1 hours each, including Fringe Benefits)

Determine eighteen online courses S 1,775.38 S 1,775.38
(Full-time faculty compensation (4 faculty @ $25.11/hr for 15 hours each, including Fringe Benefits)

Develop course information template for online courses S 353.02 S 353.02
(Full-time faculty compensation (6 faculty @ $25.11/hr for 2 hours each, including Fringe Benefits)

Complete final course template for six chosen online courses S 1,712.40 S 1,712.40
(Full-time faculty compensation (55 faculty @ $25.11/hr for 1 hours each, including Fringe Benefits)

Determine the best place/places to post course info. S 60.21 S 60.21
(Full-time faculty compensation (2 faculty @ $25.11/hr for 1 hours each, including Fringe Benefits)

Redesign ACA 115 S 2,326.34 S 232634
(Full-time faculty compensation (3 faculty @ $25.86/hr for 25 hours each, including Fringe Benefits)

Determine cutoff score for placement test and design results sheets S 330.58 S 330.58
(Full-time faculty compensation (2 faculty @ $25.86/hr for 5 hours each, including Fringe Benefits)

Develop an online FAQ S 4,997.46 S 4,997.46
(Full-time faculty compensation (2 faculty @ $26.64/hr for 50 hours each, including Fringe Benefits)
(Full-time faculty compensation (55 faculty @ $26.64/hr for 1 hours each, including Fringe Benefits)

Develop a course information sheet for every online course S 2,303.42 S 2,303.42
(Full-time faculty compensation (35 faculty @ $26.64/hr for 2 hours each, including Fringe Benefits)

Identify students still deficient in computer/technical skills - ACA 115 S 203.00 S 203.00
(Full-time faculty compensation (12 faculty @ $27.44/hr for .5 hours each, including Fringe Benefits)

Remediation for students who have taken a seated ACA 115 $ 57515 S 575.15
(Full-time faculty compensation (1 faculty @ $27.44/hr for 17 hours, including Fringe Benefits)

S 432248 S 232634 S 763146 S 77815 S - $ 15,058.43

78



Training

Adjunct Training
(Adjunct trainingin Spring 2010 for changes in ACA 115)

Faculty Training for all full-time faculty regarding advising students
1. (Plan training for 3 faculty for 5 hours each)
(Full-time faculty compensation (3 faculty @ $25.86/hr for 5 hours each, including Fringe Benefits)
2. (Plan training for all 55 faculty for and 8 hour session. )
(Full-time faculty compensation (55 faculty @ $25.86/hr for 8 hours each, including Fringe Benefits)

Training for all full-time faculty - ACA 115
(Training for all faculty for 4 hours)
(Full-time faculty compensation (55 faculty @ $25.86/hr for 4 hours each, including Fringe Benefits)
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FY 2008-09 FY 2009-10 FY 2010-11 FY 2011-12 FY 2012-13 Total
S 600.00 $  600.00
$ 15,096.83 $ 15096.83
$ 7,040.64 S 7,040.64
$ 273747 $ - - - S 073747



Institutional S
QEP Administrator
($15.00 per hour for 20 hours per week plus related fringe benefits)

Set up testing logistics with the STAR Center
(Full-time staff compensation (3 staff @ $21.63/hr for 5 hours each, including Fringe Benefits)

Amend procedures regarding the computer placement test
(Full-time staff compensation (2 staff @ $21.63/hr for 6 hours each, including Fringe Benefits)

Update advisors on new computer placement test
(Full-time staff compensation (2 staff @ $21.63/hr for 1 hours each, including Fringe Benefits)

Web master to determine the best place/places to post course info.
(Full-time Web Master compensation (1 staff @$63,792/yr for 20 hours, including Fringe Benefits)

Determine the best place/places to post course info.
(Full-time staff compensation (2 staff @ $21.63/hr for 1 hours each, including Fringe Benefits)

Administer placement test to all incoming students
(Full-time staff compensation (1 staff @ $22.28/hr for 250 hours, including Fringe Benefits)
(Full-time staff compensation (1 staff @ $23.64/hr for 250 hours, including Fringe Benefits)
(Full-time staff compensation (1 staff @ $24.35/hr for 250 hours, including Fringe Benefits)

Redesign ACA 115
(Full-time staff compensation (1 staff @ $22.28/hr for 25 hours, including Fringe Benefits)

Determine cutoff score for placement test and design results sheets
(Full-time staff compensation (2 staff @ $22.95/hr for 5 hours each, including Fringe Benefits)

Redesign Placement test results sheet given to students
(Full-time staff compensation (2 staff @ $22.95/hr for 8 hours each, including Fringe Benefits)

Develop an online FAQ
(Full-time staff compensation (2 staff @ $22.95/hr for 50 hours each, including Fringe Benefits)

ID students who demonstrated adequate improvement - ACA 115
(Full-time staff compensation (1 staff @ $23.64/hr for 100 hours,
over a 3 year period, including Fringe Benefits)

Reassess students at completion of additional training
(Full-time staff compensation (1 staff @ $23.64/hr for 25 hours, including Fringe Benefits)
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FY 2008-09 FY 2009-10 FY 2010-11 FY 2011-12 FY 2012-13 Total
$ 10,540.00 $ 21,798.00 $ 22,523.00 $ 23,292.00 $ 24,001.00 $ 102,244.00
$ 385.98 $ 385.98
$ 312.90 S 312.90
$ 52.15 $ 52.15
$ 751.42 $ 751.42
$ 52.15 $ 52.15
$ 6,964.40 S 6964.40
$ 7,158.93 $ 715893
$ 7,358.09 $ 735809
$ 3,781.81 $  3,781.81
$ 667.92 S 667.92
$ 242.75 $ 242.75
S 458.13 $ 458.13
S 2,545.68 S 2,545.68
$ 981.08 $ 981.08 $ 981.08 S  2,943.24
$ 735.81 S 735.81
$ 12,094.60 $ 29,430.32 $ 33,909.57 $ 32,366.98 $ 28,853.89 $ 136,655.36



FY 2008-09 FY 2009-10 FY 2010-11 FY 2011-12 FY 2012-13 Total

Other Expense

Computer Skills Assessment Software S - S 16,000.00 $ 16,000.00 S 16,000.00 $ 16,000.00 $ 64,000.00
(Estimated purchase price for the placement test in computer/technical skills)

Total S - S 16,000.00 $ 16,000.00 $ 16,000.00 $ 16,000.00 $ 64,000.00
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APPENDICES
Appendix A: Glossary
A-B Tech—Asheville-Buncombe Technical Community IEge
ACA 115—Success & Study Skills
ACC 120—Principles of Financial Accounting
ASL 111—Elementary American Sign Language
ASL 181—American Sign Language Lab
BUS 110—Introduction to Business
BUS 239—Business Applications Seminar
BUS 260 — Business Communication
CIS 110—Introduction to Computers
CSC—designates Computer Science Courses
CTS—designates Computer Information Technology sl
DBA—designates Database Management Technology esurs
ECM 230--Capstone Project—
ECO—designates Economics courses
EDU 119—Introduction to Early Child
EDU 153—Health, Safety, & Nutrition
EDU 221—Children with Exceptional
EDU 235—School-Age Dev & Program
EDU 271—Educational Technology
ENG 111—Expository Writing

ENG 113—Literature-Based Research
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ENG 114—Professional Research and Reporting

FAFSA—Free Application for Federal Student Aid

HUM 123—Appalachian Culture

IEP—Institutional Effectiveness Plan—the documéiat sets the course for the college’s
activities by assessing strengths, weaknessegaalsl

IT—Information Technology—a department within owwchnology and Development division

MAT 140A—Survey of Mathematics Lab

MAT 140—Survey of Mathematics

MKT—designates Marketing courses

NC Live—North Carolina Live—a database providedlvy state of North Carolina used for
research in a wide variety of fields

POL—designates Political Science courses

PSY 241—Developmental Psychology

READI—Readiness for Education at a Distance Indicatan assessment tool available for
purchase that purports to measure the extent tohvéhstudent is prepared for distance
education classes through determining the levelhich a student possesses certain skills
and attitudes

SOC—designates Sociology courses

TAT—designates Travel and Tourism courses

TEACH Act—a law, passed in 2002, that broadened&iw’'s abilities to provide copies of
printed, audio, and video materials in a distarthgcation format, more closely aligning
those guidelines with the guidelines for face-toefalasses

TRC—Transylvania Center—BRCC'’s extension in Tramagla County
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W3C—the World Wide Web Consortium, an organizatioat works to develop guidelines,
specifications, software, and applications to eskahe web for all users

WAI—the Web Accessibility Initiative, a group thabrks to help make the web more
accessible to people with disabilities

WebEx—software that allows synchronous communicatmth audio and video, as well as
document exchange and maodification, via the interne

WF—withdraw fail—grade designates that a studetiidvew or was withdrawn from a course
and, at the point of withdrawal, was failing theurse

WP—uwithdraw pass—grade designates that a studémtingiv or was withdrawn from a course

and, at the point of withdrawal, was passing thas®

84



Appendix B: IEPs from 2005 — 2006

The overall introduction to the BltRidge Community College Institutional
Effectiveness Plan (2005 — 2008) identifies sevasakcts that relate to the College’s interest in
and commitment to providing quality online coursBse strengths of the College mention the
commitment of the faculty to both quality and meefiul technology while the opportunities
listed include non-traditional education delivendanew technologies for the digital age. At the
same time, however, the same introductory listgaes that the weaknesses of the College
include internal communications, limited resourcstgdent retention, the challenge of staying
current with technology, and the threats posetieéddollege by unpredictable resources and
changing technology.

Most of the 22 subdivisions in the 2001 IEP incldidgeas which dealt with these initial
focuses. Information was divided among the follogvcategories: accomplishments, strengths,
weaknesses, opportunities, and threats.

The accomplishments associated with curriculumsssimclude an increase from 1433
to 2082 students involved with interactive telemsiBlackboard, and hybrid methods; a major
upgrade to Blackboard just prior to spring 2005 ester; and training on teaching online courses
provided to curriculum and continuing educatiornutac Distance learning components have
been implemented in most programs, and BRCC offerenly Interpreter Training program in
the state using distance learning.

Several specific weaknesses relating to distararaileg include the absence of online
registration, high attrition in online courses, aated computer systems in faculty offices,
inadequate computer resources, lack of resourgegrohase distance learning faculty software

(such as a content management version of Blackhaawdedundancy for Blackboard server (so
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students do not have continual service to onliassgs), and College network breakdowns that
result in lost time for students taking online ms.

The IEP also acknowledges that online courses sffecific opportunities including new
chances for growth and innovation, reaching stugitirett are beyond the usual service area, and
the promotion of distance learning with county suloln order to maximize these
opportunities, however, the library needs to dgvelervices for distance education students,
Counseling Services needs to provide student stipporices for distance learners, and the
College needs to consider the competition fronnenhstitutions such as University of Phoenix
as well as the challenge of keeping current withdig changing technology.

Mid-level goals throughout the College addressdtascerns as they relate to
curriculum courses offered completely online (Sawi201-202) including the following:

(1) Arts and Science wants to increase online @afferings, have 50% of its faculty
members teaching at least one online course pebyespring 2006, and decrease attrition in
online Arts and Science courses so that it is coaipe with traditional courses.

2) Business and Service Careers plans additionabses available to TRC students by
spring 2006 and will offer online most of the regadi course work for the certificate in Basic
Accounting by Fall 2007.

(3) The online section of ACA 115 will have tutds@n NCLive and other databases by
fall 2005.

(4) Student Support Services will make online regtgon available by fall 2006. (5)

Information Technology plans to improve technolagfyastructure of the
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College, create a technological environment fouliy and students that will provide a superior
educational experience, act as a resource to thegéts faculty and staff to make IT available
to all users, and provide quality and timely custoiservice to those supported by IT.

(6) Instructional Technology Services plans to &dtmanual to explain distance learning
policies and procedures and to enable studenegyister and pay online by Spring 2006.
Instructional Technology Services wants to incrdasalty’s exposure to national best practices
with audio conferences.

(7) Administrative Services will enable studem$pay online with a credit card by
spring 2006.

In the 2006 — 2009 Blue Ridge Community Collegditagonal Effectiveness Plan, one
of the goals of the North Carolina Community Codleé®ystem’s 2007 — 2009 Strategic Plan’s
goals is referenced. This goal is to establish gidg®dal Technology Resource Center to promote
student learning using distance learning amongratiethods of curriculum course delivery.
Updates on the online topics from the earlier |IBROv:

(1) In the 2006 — 2009 IEP, Arts and Sciences agaiced concern over high
attrition in online courses and hoped to reduadtiatt in online courses to a percentage no
greater than that for traditional courses. Morepthee Division recognized additional threats
concerning competition for students from A-B Tedd @nline institutions, such as the
University of Phoenix. The goal to have 50% of fdeulty teaching at least one online course
per year was reiterated.

(2) In the Business and Service Careers divigleen 2006 — 2009 IEP notes that most of
the required courses for the Basic Accounting ftesite are now available online. A stated

Division objective in the 2006 — 2009 IEP is taaduce students enrolled in online courses to
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synchronous interaction with instructors and todrart pre- and post-testing of all online
courses to improve student retention. WebEx haa Belected and purchased as the
synchronous software. Online Interpreter Educatiasses will offer more visual support
materials.

(3) The online introduction tutorial to NCLive wasmpleted in fall 2006, but the
instructional portion dealing with specific dataésiss not yet complete.

(4) Student Services reports that 2006 — 2009 uecBesults for the IEP indicate that
web adviser could not be implemented because ohiptete conversions.

(5) In the stated goals for the Division of Inforioa Technologies in 2006 —

2009, there is a reference to developing a sugystem for faculty who teach online courses
and to improving registration for online students.

(6) The Instructional Technology and Distance Leggrsupport Division lists the
following two accomplishments: helping ContinuindUgation faculty teach online courses and
adding video components to online classes. Thesidivlists several weaknesses including a
lack of technical support for online classes ast$la stated objective for the College to acquire
specialized software which will assess a studgmeparedness to take an online class. During
the 2006 — 07 year, fourteen faculty developmenkalwops were offered. The Faculty survey
completed in Fall 2005 indicated that 56% of thenaninstructors were aware of the identified
best practices for online education.

Other objectives include establishing a facultyrpegiew process to evaluate online
courses, adding “help desk” technical support duewening and weekend hours for online
classes, offering online faculty professional depeatent via audio conferences, and using

Moodle software to stream video for online courses.hinkall 2006 semester, a person was
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available twenty hours a week to assist onlineesttglwith technical questions about
Blackboard. These hours were spaced over evenohgvaakend times. An online helpline,
which is available 24 hours a day 7 days a week,inidated in the Spring 2007 term.

The 2006 — 2009 IEP also indicated that until agbetdvising program is implemented,

the addition of new online courses will be reduced.
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Appendix C: Grade Comparisons of Seated and Onlin8ections

Summary of
Online Courses

Fall2005 143 89 59 28 20 O 125 5 469 26 -31.9% 62.0% 27.7%
Sum2006 118 63 32 5 13 0 49 12 292 21 72.9% 20.9%
Spr2007 200 114 72 31 85 O 156 30 688 44 6.4% 56.1% 27.0%

Fall2007 184 139 77 25 53 221 39 740 35 7.6% 54.1% 35.1%
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ANALYSIS BY COURSE PREFIX

Online Sections

Course A
ARTS & SCIENCES
ACA 41%
ART 43%
ENG 24%
HIS 16%
HUM 37%
MAT 20%
PED 52%
PHI 13%
POL 59%
PSY 31%
REL 14%
SOC 5%
TOTAL 32%

16%
13%
20%
24%
34%
29%
15%
20%

9%
31%
25%

5%

20%

c

6%
4%
10%
9%
8%
18%
9%
0%
5%
10%
14%
4%

9%

BUSINESS & SERVICE CAREERS

ACC
BUS
CIS
COE
CsC
CTS
DBA
ECM
ECO
EDU
IPP
ITN
MKT
NET
OST
TAT

TOTALS

22%
18%
33%
83%
21%
31%
37%
40%

8%
52%
53%
80%
28%
40%
49%
44%

34%

18%
26%
22%

0%
14%
24%
21%
12%
17%
14%
19%

0%
25%
40%
16%
19%

20%

14%
18%
9%
0%
9%
10%
5%
8%
23%
7%
8%
0%
13%
10%
12%
6%

11%

|}

2%
0%
6%
5%
3%
6%
3%
7%
3%
0%
2%
5%

4%

4%
5%
4%
17%
8%
2%
0%
4%
15%
3%
4%
0%
3%
0%
2%
0%

4%

Im

6%
21%
5%
19%
9%
6%
8%
13%
3%
5%
6%
13%

7%

9%
8%
8%
0%
18%
10%
11%
8%
4%
5%
4%
0%
7%
0%
4%
0%

7%

0%
0%
0%
2%
0%
0%
0%
0%
0%
0%
0%
0%

<1%

0%
0%
0%
0%
0%
0%
0%
0%
0%
0%
0%
0%
0%
0%
0%
0%

0%

26%
19%
32%
23%

9%
19%
10%
47%
20%
21%
40%
54%

24%

33%
24%
22%

0%
24%
22%
26%
24%
29%
14%
12%
20%
20%
10%
16%
19%

20%

4%
0%
2%
2%
1%
1%
2%
0%
0%
3%
0%
13%

3%

0%
1%
3%
0%
6%
0%
0%
4%
4%
4%
0%
0%
4%
0%
0%
13%

2%

Tot

464
47
964
122
270
369
662
15
88
78
88
237

3404

346
833
986

142
49
19
25
52

787

582

349
10
49
16

4256

Seated Sections

Course

ACA
ART
ENG
HIS

HUM
MAT
PED

POL
PSY
REL
SOC

TOTAL

ACC
BUS
CIS

CTS

ECO
EDU

TOTALS

A

48%
26%
21%
11%
24%
20%
62%

22%
39%
54%
32%

31%

27%
23%
39%

25%

24%
49%

34%

22%
21%
27%
26%
52%
26%
15%

56%
30%
14%
19%

25%

19%
24%
21%

38%

24%
19%

21%

0

10%
17%
17%
23%

6%
20%

5%
11%
14%
10%
12%

14%

18%
19%
10%

25%

29%
11%

13%

@)

3%
7%
6%
11%
3%
8%
2%
0%
5%
4%
5%

5%

7%
4%
5%

0%

0%
3%

5%

Im

3%
8%
7%
13%
3%
6%
7%
0%
2%
4%
7%

5%

5%
5%
9%

0%

6%
3%

7%

0%
0%
0%
0%
0%
0%
0%
0%
0%
0%
0%

0%

0%
0%
0%

0%

0%
0%

>1%

21%
21%
19%
16%
13%
18%

8%
11%

8%

3%
23%

19%

22%
21%
15%

13%

18%
15%

17%

2%
0%
3%
0%
0%
2%
0%
0%
3%
10%
3%

2%

2%
3%
1%

0%

0%
1%

2%

Tot

2269
168
3289
268
151
762
263

132
69
237

7617

312
462
1303

17
151

2253
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APPLIED SCIENCES

MAC 33% 11% 11% 4% 15% 0% 11% 15% 46

TOTALS 40% 14% 8% 2% 12% 0% 14% 10% 104

Course A WP WE Total Course
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Percent Summary by Course

Online Sections
A B

ACA115 41% 16%
ACC120 12% 15%
ACC132 39% 20%
ACC140 30% 25%
ACC150 44% 22%
ART111 43% 13%
BUS110 9% 23%
BUS115 27% 29%
BUS121 13% 6%
BUS137 8% 33%
BUS228 25% 25%
BUS239 49% 24%

BUS260 39% 26%
CIS110 32% 24%
CIS115 12% 19%
CIS120 21% 21%
CIS125 28% 23%
CIS130 81% 0%
CIS152 43% 25%
CIS165 33% 17%
CIS169 41% 22%
CIS172 18% 13%
CIS225 70% 13%

COE115 83% 0%
CSC134 20% 14%
CSC148 33% 8%
CSC251 8% 25%
CSC289 0% 0%
CTS125 27% 36%
CTS130 24% 24%
CTS235 60% 0%
CTS275 50% 25%
DBA110 37% 21%

C
6%
15%
17%
9%
11%
4%
20%
16%
19%
16%
23%
16%
18%
9%
6%
10%
11%
0%
8%
33%
9%
16%
0%
0%
10%
4%
8%
0%
0%
14%
0%
25%
5%

D
2%
4%
5%
5%
3%
0%
7%
0%
6%
5%
5%
5%
4%
3%
4%
13%
2%
0%
3%
0%
5%
11%
0%
17%
8%
4%
8%
0%
0%
3%
0%
0%
0%

E
6%
0%

10%
9%
0%

21%

11%
4%

13%
9%
8%
1%
2%
4%

20%

10%
8%
8%

11%
0%
1%

26%
4%
0%

17%

13%

33%

100%

18%

10%
0%
0%

11%

0%
0%
0%
0%
0%
0%
0%
0%
0%
0%
0%
0%
0%
0%
0%
0%
0%
0%
0%
0%
0%
0%
0%
0%
0%
0%
0%
0%
0%
0%
0%
0%
0%

WP
26%
42%
10%
21%
19%
19%
30%
24%
44%
28%
14%
5%
11%
27%
20%
26%
28%
12%
10%
17%
21%
16%
13%
0%
23%
38%
8%
0%
18%
24%
40%
0%
26%

WF
4%
0%
0%
0%
0%
0%
1%
0%
0%
2%
0%
0%
0%
1%

19%
0%
0%
0%
0%
0%
1%
0%
0%
0%
8%
0%
8%
0%
0%
0%
0%
0%
0%

328
45
32

195
73
76
84

456

105
39
83
26

128

82
38
23

106
24
12
11
29

19

Seated Sections

ACA115
ACC120

ACC140

ACC150

ART111

BUS110

BUS115

BUS137

BUS260
CIS110

CIS125

CIS169

CTS130

A
48%
26%

40%
28%
26%
21%
20%
27%

56%
38%

45%

100%

25%

B
22%
17%

0%
21%
21%
22%
36%
27%

22%
21%

18%

0%

38%

<
10%
18%

60%
16%
17%
20%
20%
15%

11%
10%

18%

0%

25%

D
3%
7%

0%
6%
7%
5%
2%
3%

0%
5%

9%

0%

0%

E
3%
2%

0%
8%
8%
5%
5%
8%

0%
9%

0%

0%

0%

0%
0%

0%
0%
0%
0%
0%
2%

0%
0%

0%

0%

0%

wP
21%
25%

0%
20%
21%
24%
14%
16%

11%
15%

9%

0%

13%

WE

2%
4%

0%

0%

0%

3%

2%

2%

0%
1%

0%

0%

0%

Tot
2269
135

172
168

347
44

62

1287

11

8
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Percent Summary by Course

Online Sections

A B
ECM168 271% 27%
ECM201 0% 0%
ECM220 50% 0%
ECM230 80% 0%
ECO251 10% 13%
ECO252 5% 23%
EDU118 50% 18%
EDU119 32%  15%
EDU131 61% 12%
EDU144 48%  26%
EDU145 35% 35%
EDU146 44%  23%
EDU147 61% 11%
EDU151 36% 9%
EDU153 50% 8%
EDU185 71% 5%
EDU186 100% 0%
EDU221 68% 7%
EDU234 38% 15%
EDU235 38% 17%
EDU247 58% 0%
EDU250 59% 3%
EDU259 60% 23%
EDU275 72% 8%
EDU280 41% 13%
EDU285 50%  25%
ENG111 %  12%
ENG112 26%  25%
ENG113 15% 21%
ENG114 40%  24%

ENG233 29%  25%
ENG242 43% 9%

ENG262 17% 19%
HIS111 13% 25%
HIS112 20% 0%
HIS221 38% 31%

c
9%
0%
0%

20%

20%

27%
3%
8%
4%
6%

12%
8%
4%

14%
8%

10%
0%
7%

16%

10%
8%

13%
3%
4%
0%

25%

10%
5%

15%
9%
8%
0%
0%

11%
0%
0%

D
9%
0%
0%
0%

13%

18%
8%
1%
4%
0%
0%
1%
0%
9%
0%
5%
0%
0%

16%
3%
0%
0%
0%
0%
6%
0%

10%
0%
7%
4%
0%
4%
5%
5%

10%
0%

E
0%
0%

33%
0%
7%
0%
3%

14%
5%
4%
8%
5%
4%
5%
8%
0%
0%
0%

10%
7%
0%
3%
3%
0%
9%
0%
6%
4%
8%
4%
0%
9%
0%

21%
0%

19%

0%
0%
0%
0%
0%
0%
0%
0%
0%
0%
0%
0%
0%
0%
0%
0%
0%
0%
0%
0%
0%
0%
0%
0%
0%
0%
0%
0%
0%
0%
0%
0%
0%
2%
10%
0%

WP
45%
100%
0%
0%
37%
18%
16%
13%
12%
17%
12%
17%
11%
27%
25%
10%
0%
18%
8%
21%
17%
22%
3%
12%
25%
0%
50%
38%
32%
17%
38%
30%
55%
21%
60%
13%

WF
0%
0%

17%
0%
0%
9%
3%

17%
2%
0%
0%
1%

11%
0%
0%
0%
0%
0%
5%
3%

17%
0%
7%
4%
6%
0%
4%
3%
4%
1%
0%
4%
5%
2%
0%

13%

Tot

o -

30
22
38
78
171
54
26
77
28
22
24
21

28
61
29
12
32
30
25
32

210
77
253
335
24
23
42
96
10
16

Seated Sections

ECO251
ECO252

EDU119

EDU144

EDU146

EDU151

EDU185

EDU234

EDU259

EDU280

ENG111
ENG112
ENG113
ENG114

HIS111
HIS112

A

25%
20%

39%

19%

39%

71%

0%

57%

76%

25%

19%
28%
24%
26%

11%
8%

17%
40%

22%

6%

44%

10%

0%

16%

18%

25%

25%
46%
31%
26%

28%
4%

10

33%
20%

6%

31%

11%

10%

0%

11%

0%

25%

17%

8%
15%
22%

25%
0%

|}

0%
0%

0%

13%

0%

5%

0%

3%

0%

0%

6%
2%
5%
5%

12%
4%

I

8%
0%

0%

0%

0%

0%

0%

8%

6%

0%

8%
2%
5%
5%

12%
21%

0%
0%

0%

0%

0%

0%

0%

0%

0%

0%

0%
0%
0%
0%

0%
0%

17%
20%

33%

31%

6%

5%

100%

0%

0%

25%

21%
15%
18%
14%

11%
63%

0%
0%

0%

0%

0%

0%

0%

5%

0%

0%

4%
0%
1%
1%

0%
0%

_|
=4

16

18

21

37

17

2041
61
700
487

244
24

94




Percent Summary by Course

06
04
12
56
33

A B

IPP193 50%  18% 7% 0% 5% 0% 11% 0%

IPP245 55% 18% 6% 6% 9% 0% 6% 0%

ITN150 80% 0% 0% 0% 0% 0%  20% 0%

MAC121 24% 6% 12% 6% 6% 0%  12% 35% 17

MAT140 23% 30% 17% 5% 5% 0%  18% 2% 282 MAT140  20% 26% 20% 8% 6% 0%  18% 2% 665

MKT120 41%  23% 8% 3% 5% 0% 18% 1% 146

10

NET240 40%  40%  10% 0% 0% 0% 10% 0%

NOS230 33% 67% 0% 0% 0% 0% 0% 0%

0OST236 30% 10% 10%  10% 0% 0% 40% 0% 10

PED165 44%  17%  13% 2% 14% 0% 9% 2% 126
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Percent Summary by Course

93 37

1
SOC210 32% 19% 12% 5% 7% 0% 23% 3% 2

SOC210 6% 4% 3% 5% 14% 0% 58% 12% 1

TAT110 44%  19% 6% 0% 0% 0% 19%  13% 16
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Appendix E: QEP Administrator Job Description

DEPARTMENT : Institutional Advancement
REPORTS TO: President

OVERALL FUNCTION : To provide leadership and organization to thplementation of Blue Ridge

Community College’s Quality Enhancement Plan (Q&M®) to ensure the completion and delivery of alPQE
related reports to the Southern Association of&as and Schools (SACS) according to the requieadlthes.

Major Responsibilities:

1.

w

No ok

10.

11.

12.

Direct the preparation of all modifications to Q&P, which are required for compliance, with the
recommendations provided by SACS.

Work closely with members of the QEP Committeerppre all required SACS reports.

Initiate the implementation of the QEP, overseghmgquality assurance process for all initiatived a
ensuring completion of each objective within theabbshed timeline.

Facilitate meetings and prepare college-wide comaations related to QEP issues.

Serve as a liaison to all QEP-related committees.

Coordinate the training and professional develogroéall staff and faculty as it relates to the QEP
Work with the STAR Center staff to ensure the srhawiplementation of a computer skills assessment
for all incoming students.

Provide QEP technical and operational support padments and divisions on both campuses, and
respond to all requests for assistance with daleaaalyses related to the QEP.

Conduct assessment research as needed for benaigreanki comparability purposes, and analyze data
for QEP objectives; prepare results and findinggifssemination as appropriate.

Work closely with the Institutional EffectivenesSice relative to the administration and analydishe
various measurements administered for the purpafsgstermining the effectiveness of various
implementations within the QEP.

Report QEP progress to the president on a mon#sistand assist the president with meetings, gsjec
and reports as they relate to the QEP.

Perform other duties, as required.

Minimum Qualifications:

Skills:
>

Necessary written skills to convey ideas, factsl iaformation effectively and accurately to student
staff, faculty, and the general public

Ability to clearly and effectively present ideasnreetings and through oral reports

Broad educational background and work experiendehwdiemonstrates knowledge of the principles of
education and assessment

Organizational skills necessary to meet deadlineseiports and assignments
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» Skills to effectively plan work activities, schedsl| priorities, and utilization of resources
» Knowledge, skills, and ability to perform all essahfunctions of this job

Education:
Master’s degree from a regionally accredited ingbn in the field of education

Experience
At least one year’'s experience in higher educadministration
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Carol Ann McLendon

180 W. Campus Drive
Flat Rock, NC 28731
Phone: 828-694-1882

E-mail: ca_mclendon@blueridge.edu

To conduct research and participate in college-wide planning at the postsecondary level.

Masters in Education (May 2004)
University of South Carolina

> Completed a Research Internship
> Graduated with a 4.0

Bachelor of Arts in Psychology (August 1993)

> President’s Honor Roll (4.0 GPA) - Two Semesters
> Dean’s List - Four Semesters

Research Specialist (January 2008 — Present)
Blue Ridge Community College (Asheville, NC)

Assist with the development of the College’s Long Range Plan

Assist faculty and staff with Institutional Effectiveness Planning

Conduct research for and assist in the writing of the QEP as part of the SACS accreditation process
Develop, implement and analyze surveys

Produce reports and ensure the completion of all reports for the NC System Office

Elementary School Writing Tutor (December 2006 — January 2008)
Carolina Day School (Asheville, NC)

Taught third and fourth grade writing in a one-oresetting

Substitute Teacher (September 2006 — January 2008)
Carolina Day School (Asheville, NC)

Taught various grades throughout the Elementary and Key Schools on a temporary basis

Proficient in Microsoft Word, Excel and PowerPoint
Very quick learner

Great written and verbal communication skills

Ability to lead or follow and work with all types of people
Good attitude, punctual and organized

v vVvVew
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Appendix F: Choice of Assessment Instrument for Qoputer/Technical Skills

In an attempt to identify the instruments that walready available to assess computer and technical
competencies, the QEP committee solicited respdns@svarious sources: other community collegeSanth
Carolina, computer instructors in the North Car@laommunity college system, student services paspthe
Instructional Technology Council, and commercialders.

Then all faculty who teach online were asked tmidg what computer and technical competencies
their online students must possess in order taibeessful in their courses. A list of the compuated technical
skills identified by students as being critical farccess in an online course was also compiled fhenstudent
surveys and focus group discussions. These ligts then compared to the areas assessed by different
instruments. Ultimately three products were chdseifurther evaluation.

The first was CompuPlacer, a computer skills assessinstrument that considered word processing
performance-based skills and knowledge, Windowlpaance-based skills and knowledge, and general
computer knowledge and skills. The second was SAldlIEnge 2, computer literacy testing software for
Microsoft Office 2003 and Computer Concepts. Thelttvas Accuplacer, an assessment instrument \@itars
subsets covering a variety of computer and techkimavledge.

All three companies were invited to present theadpcts to representatives from the QEP Committee,
the IT Department, and the personnel responsiblthéoplacement testing (Student Services and STAR
Learning Center staff members). As well as presiems, each of the three companies provided us with
numerous demo assessments. Everyone completieiga assessment or attending one of the preserstation
was surveyed for feedback and comments. In addlifioworked with each company to see how the fiata
these assessment instruments could be importe®attdel, the College’s administrative softwaretays

The QEP Committee met in July 2008 to consideiptiesentation, the feedback, the reliability and
validity information provided by the companies, dased on all of this information, selected Accuaptao
assess incoming students’ computer and technidb. gkccuplacer’'s Computer Skills Placement T&SEP)

impressed the QEP committee for several reasomst, fhe test was developed based on a reviewropater
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skills needs drawn from a group of experts, whiddiuded psychometricians, test development prajaats
and community college instructors. Based on rebgarovided by Accuplacer, the company performed a
psychometric analysis of the test questions anerchied that a cut-off score of 54% indicated thaéindidate
possessed a basic level of computer skill compgteAay score below 54% suggested a need for edunzdt
remediation; however, Accuplacer feels strongly #tucational settings vary, and faculty shouldjiven the
latitude to determine the cutoff score that thes} feest represents the computer skill proficierexyuired at
their institution for a student to be successfutlasses where basic computer skills are required.

The committee was also impressed by the reliakalitg validity information provided by Accuplacer.
Regarding content validity, all 70 items on the Gf&#e reviewed by a group of subject matter expeitsch
included IT professionals, IT faculty and test depenent professionals. This group determined taiCSP
did indeed contain a high level of content validitriterion related validity was determined thrbug
comparison of Northeast Mississippi Community Ggdis CSC 1113 course, which is based upon the same
seven content areas assessed by the CSP. Finad egares from CS 1113 and student’s scores onnes
correlated, yielding a Pearson correlation coeffitiof .71, a correlation which suggests high wglitbr this
test.

Reliability was determined through a test/re-tdstudents at Grays Harbor Community College in
January of 2006. The students’ scores on the GSP gorrelated with one another yielding a Pearson
correlation coefficient of .91, an excellent relldy score for a placement test. Based on athed

information, Accuplacer is the chosen assessmeahwédhbe purchased in the Summer 2009 term.
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Appendix G: Draft Agenda for Faculty Workshops onComputer Skills Assessment

I. Computer Skills and Student Learning

A. Brief explanation of the research which led the @BRmittee to make the determination that a
computer skills assessment would impact studemileg

B. The link between computer skills and online leagnin

Il. The Accuplacer Assessment of Computer Skills
A. Explanation of choice of Accuplacer as our Comp&idahls Assessment

B. Explanation of timeline for implementing the neve@ssment and collecting data to determine
appropriate cut-off scores

C. Explanation of placement testing process
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Appendix H: Draft Agenda for Workshop on Computer Skills Assessment Cut-off Score and

Implications

l. Interpretation of test scores
A. Explanation of how we derived at the cut-off score

B. Use of the score report sheets

C. How to use the score report sheets to advise dstsiftmappropriate course registration

Il. Explanation of the CIS 070 requirement

A. Explanation of registration requirements

B. Explanation of CIS 070 retest requirement
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Appendix I: Course Requirement Outline Template

Course:
Term:

Instructor:

1. Computer/Technical Considerations
A. Hardware Needs
B. Software Needs

C. Technical Skills

2. Course Considerations
A. Types of Assignments
B. Assessments
C. Time Commitment

D. Course Policies

3. Other Considerations
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SAMPLE 1

Course: MAT140/MAT140A
Term: Spring 2008
Instructor: Ruth Daniel

1. Computer/Technical Considerations

A. Hardware Needs: Windows 98,2000, XP
64 MB RAM recommended
Cable/DSL/T1 recommended, Dial-up atisimum of 56K modem

B. Software Needs: Internet Explorer or Firefox
Latest version of Adobe Flash Player
Latest version of QuickTime Player

C. Technical Skills: Be able to use a math teteplo enter fractions, exponents, radicals, etc.

into expressions
Be proficient with a calculator for congaied formulas involving exponents

2. Course Considerations

A. Types of Assignments: Homework assignmentsetate with the book. Doing the homework and

taking tests will be time consuming. Problems $thdne worked on paper and the answers submitted on
the computer.

B. Assessments: Tests are a combination of nheltipoice and short answer.

C. Time Commitment: In order to succeed in therseua minimum of 3-5 hours per week is needed.
Videos are available on each section. The vidakes about 20 minutes each. More time may be
needed depending on your strengths in prior matinses.

D. Course Policies: Test deadlines are very firm.

3. Other Considerations: None
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SAMPLE 2

Course: ENG 111
Term: Spring 2008
Instructor: Caren Kessler

1. Computer/Technical Considerations
A. Hardware Needs - See Fall 2008 Moodle brochure
B. Software Needs- See Fall 2008 Moodle brochure

C. Technical Skills- Ability to convert documentsusable formats
Basic word processing competence

2. Course Considerations

A. Types of Assignments - Analyses of readings
- Expository essays
- Research project

B. Assessments - Ungraded classroom exercises
- Expository essays
- Research project
- Responses to readings
- Workshop preparation and participation

C. Time Commitment - 10 — 12 hours per week
D. Course Policies - essays submitted late areligedaone letter grade for each day past the
due date

- if a student has no contact with the instruébortwo weeks, that student
will be dropped from the course
- plagiarism will result in an F for the course

3. Other Considerations - students who enjoy vgitinll more likely be successful in this format
than students who do not enjoy writing
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Appendix J: Draft Agenda for Faculty Workshops onCourse Requirement Outlines (CROS)

|. Explanation for the development of this template
A. QEP data
B. Development by selected faculty
C. Impact of CRO on student learning outcomes
Il. Completion of the CRO
A. Discussion of the sections on the CRO
B. Explanation of how to complete the CRO sectimnspecific online courses
C. Completion of the CRO by individual faculty fibreir online courses
lll. Advising
A. How to access the CROs

B. How to use the CROs to properly advise stuslent
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Appendix K: Draft Agenda for Workshop on re-desigred ACA 115

|.Review of how QEP goals and objectives resultedded to redesign ACA 115
Il.Presentation of new unit in ACA 115

A. Explanation of the overall goals and objectivethefunit

B. Assessment of those goals and objectives

C. Presentation of restructured syllabus

D. Presentation of unit content

lll. Discussion of how the redesigned ACA 115 wntipact student learning outcomes
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